1 – The World of English

A - The Place of English  

· English has become a lingua franca. Lingua franca is a language used for communication between two speakers whose native languages are different from each other. 

· Today English is one of the main languages for international communication. 
How English Got There

· A colonial history: America, Australia, India  

· Economics: The emergence of the United States as a world economic power; globalisation

· Travel: Much travel and tourism carried on in English; most airports use English; English is also used as language of air traffic control and sea travel communication

·  Information Exchange: academic discourse, articles, conferences; the internet

· Popular Culture: pop music; TV; cinema   
Where English Fits / The Future of English  

· Is English used for cultural imperialism or not?

· It is most unlikely that English will ever become the dominant language in the world.  
B – Varieties of English

· Like other languages, English can take many forms. There can be great differences in pronunciation, vocabulary and grammar depending on who speaks or writes it.

· British English, American English, Australian English are some of the variations; even there are varieties of American English like Black English, Hispanic English, Chinese English    
Three Circles   (the division of English speaking world)

· Inner Circle – countries where English is spoken as a first language. (Britain, Canada, etc.) 

· Outer Circle – countries where English is spoken as a second or significant language ( India, Singapore, etc.)

· Expanding Circle – countries where English has acquired cultural or commercial importance ( China, Japan, etc.)  

· In a world of so many Englishes, we have to consider which variety to teach. 

· Teachers should expose students to different language varieties. This will help students when they come into contact with different language varieties. 

· Level is very important in exposure to different varieties. 

· Another issue to consider is to decide whether the English we teach our students will be general or specific. 

· General: all-purpose language with no special focus on one area. 

· Specific (ESP): e.g. English for Academic Purposes (EAP), English for Science and Technology (EST)      
2 – Describing Language
A - Grammar

· Grammar: the description of the ways in which words can change their forms and can be combined into sentences.

· Phrase Structure Rules: we can produce infinite number of sentences by using finite number of rules. 

· Competence: The knowledge of rules that are known at subconscious level by all competent speakers of language. (phonological, morphological, syntactic, semantic) 

· Performance: The realisation of competence. (producing language)

Spoken and Written Grammar

· In spoken language some grammar rules can be ignored. 

· The grammar of speech has its own constructional principles; it is organised differently from writing. 
Problems with Grammar Rules

· Some grammar rules are straightforward but some others are too complex. 

· Descriptive Grammar: attempts to describe everything there is in the language

· Pedagogic Grammar: is designed to help the teachers and students; consists of clear summaries of what is and what is not correct.

· Measures of a good rule: simplicity, truth, clarity and relevance
B – Vocabulary

· Language Corpora: large banks of language data stored on computers; help us to see how often and in what linguistic contexts words are used

· Polysemy: one form having multiple related meanings  e.g. head: top of your body, top of a company; foot: of person, of bed (context is very important for interpreting the meaning)

· Antonyms: e.g. high-low, small-large, rich-poor, legal-illegal, true-false, zip-unzip

· Synonyms: e.g. remember-recall, big-large, youth-adolescent

· Hyponym: e.g. piano, violin, flute, guitar are all hyponyms of superordinate musical instrument. 

· Connotations: words have different associative meanings depending on the context they occur. e.g. fox, pig, cool, chicken, chick 

· Words are also used in metaphorical and idiomatic meanings. 

· Collocations:  the way in which words co-occur; these combinations occur through custom and practice, and they are seen as normal and acceptable. e.g. butter and bread, table and chair, salt and pepper 

· We also have grammatical categories of words such as noun, adjective, verb; countable and uncountable nouns; transitive and intransitive words 

C - Language in Use

· Purpose: While using language we have a purpose in mind which we wish to achieve. Language functions show our purpose in mind. e.g. inviting, apologizing, offering, suggesting

· Appropriacy: While using language we have to choose appropriate forms to use. Considering the situation we are in, we try to use the most appropriate form. 

· Some variables affect our choice for appropriate use of language. The basic variables are setting, participants, gender, channel and topic. 

· We should draw our students attention to appropriate use of language. They should know when to say what.

Language as discourse 

· Some researchers describe conversations in terms such as turn-taking, and the patterns and routes which typical conversations follow. Instead of studying words and grammar, they study how these bits are used in discourse. How can we use this knowledge in the language classroom?  

· Organization of meaning within a text can also be described. It is possible to break any piece of discourse into small chunks. These chunks can be used to show our students how competent language users put the language together into longer chunks. (example on page 26)

· The more our students can identify typical patterns of use, the better they will be able to read, listen, write and speak. 

Genre

· We can describe different types of writing and speaking as different genres. e.g. scientific writing, report writing, thriller, romantic fiction, postcard writing, etc.   

· Students who are aware of different genres will be better in understanding what they read or hear, and they will produce their own written and spoken language. 
D – The Sounds of Language

Pitch

· Pitch can be defined as high or low level of speech sound. 

· It may convey basic information about the mood and emotion of a person.

Intonation

· Intonation is the rise and fall in the level of someone’s voice. It can al so be defined as the music of the speech. By using intonation, we are able to convey meaning.

· It is used to put words or information in the foreground (by using high pitch), in the background ( by using lower pitch than normal), to signal ends and beginnings of conversation.

· We can also use intonation to convey emotion, involvement, and empathy. Fort example, by using intonation we can show if we are surprised or frightened. 

· It is also used as a way of modifying the strength or intention of what we are saying. e.g. well for expressing agreement, disagreement, doubt, etc. 

· Intonation can also be used to show how certain we are about what we are saying and to indicate what response we expect. 

· Our students should be aware of different purposes of using intonation. By having such knowledge they can understand spoken language better. 

Individual Sounds

· Words and sentences are made up of phonemes. 

· Although they may not carry meaning on their own, they make words and phrases in combination. 

Sounds and Spelling

· In English there is no close correlation between sounds and spelling. 

· We spell some sounds in a variety of different ways, and we have a variety of different sounds for some spelling. 

· Elision, assimilation 

Stress

· Stress shows the point in a word where pitch changes, vowels lengthen, and volume increases. 

· In multisyllable words there is often more than one stressed syllable. The strongest force is called primary stress and the weaker force the secondary stress. 

· Stress is very important in conveying meaning in phrases and sentences.
 Paralinguistic Features of Language  

· Vocal paralinguistic features  

· Physical paralinguistic features
3 – Describing Learners
A – Age

· Age is an important factor on deciding how and what to teach. Students of different ages have different needs, competences, and cognitive skills. 

Young Children

General Characteristics

· Meaning is important, they respond to meaning

· They often learn indirectly rather than directly

· What they see, hear and touch are very important for their understanding

· They are generally enthusiastic and curious

· They want to see individual attention and approval from the teacher

· They like talking about themselves

· Their attention span is very limited, they can easily get bored

What To Do? 

· Use a variety of sources
· Develop good relationships
· Be flexible
· Classroom should be bright and colorful
· Students can work in groups in different parts of the classroom, changing their activity every ten minutes
· Activities that involve physical movement would be useful
Adolescents

General Charecteristics

· They are in the search for individual identity, and this search provides the key challenge for this age group 

· They may be disruptive in the class

· Some discipline problems may occur

· On the other hand, if they are engaged, they have a great capacity to learn and a great potential for creativity
What To Do?

· We must provoke student engagement with relevant and involving material. 

· We should be conscious of their need for identity.

· We should try to link language teaching to students’ everyday interests

· We should encourage students to respond to texts and situations with their own thoughts and experience, rather than just doing abstract learning activities. 

Adults

General Characteristics

· They can engage with abstract thought

· They have life experience, and teachers can use a wide range of activities with them

· They have expectations about the learning process

· They tend to be more disciplined than teenagers

· They often have a clear understanding of why they are learning

· Their previous learning experience may affect their learning

· They may have experienced failure or criticism at school, and this may affect their performance

· They may worry about not having enough intellectual power for learning a language
What To Do?

· We should be aware of that these learners are prepared to do longer activities than teenagers do. 

·  We should encourage them to use their intellectual power and life experience to learn consciously and efficiently. 

· We should try to minimize the bad effects of past learning experiences.

B – Learner Differences

Aptitude

· Some people think that some students are better at learning languages than others, and it is possible to predict a student’s future progress by using linguistic aptitude tests. 

· However, these tests appear to measure just the intellectual ability of people

· And these test discriminate between the most and the least “intelligent” students, they are not distinguishing the majority of students who are between these two extremes. 

· As teachers we should try to be optimistic about all the students in the class. 

Good Learner Charateristics

· Tolerance of ambiguity, learning to live with uncertainty

· Positive task orientation

· Ego involvement (success is important for the student’s self-image)

· High aspirations

· Goal orientation

· Perseverance

· Fin their own way

· Creative

· Make intelligent guesses

· Make their own opportunities for practice

· Make errors work for them, learn from their errors

· Use contextual clues

· If we know a number of characteristics that good language learners share, then we can try to cultivate these characteristics in all our learners.

· Cultural factors affect some of these characteristics, different cultures value different learner behaviors.

Learner Styles

· There are different individuals in our classes and they may have different preferences  for learning. 

· Enthusiast: teacher is a point of reference, goals of the learning group are important

· Oracular: focuses on the teacher but is more oriented towards the satisfaction of personal goals

· Participator: tends to concentrate on group goals and group solidarity

· Rebel: is mainly concerned with the satisfaction of his own goals

· Convergers: they prefer to avoid groups, independent and confident in their own abilities

· Conformists: they prefer learning about the language rather than learning how to use it

· Concrete learners: they enjoy the social aspect of learning, they are interested in language use and language as communication, they enjoy games and group work in class

· Communicative learners: language use oriented,  take risks out of class, try to operate without the guidance of teacher

· What to do as teachers? Although it is not possible to cater for each preference all the time, there should be variety in our classes. We should try to respond different learning preferences by using a variety of techniques and materials. 
Langauge Levels

Some issues are related to the level of our students:   

· The plateau effect: at beginner levels it is easy to see the progress, but it becomes more difficult when the students reach higher levels; this causes a plateau effect where students consider the level they have reached as enough for their needs

· In order to avoid this effect, we should set clear goals, explain what students need to learn, and prepare involving and interesting activities.

· Methodology: some techniques and activities are suitable for some levels, we should take our students’ level into consideration  while choosing techniques and activities

· Language: we should adjust our classroom language according to our students’ level 

· Topics: topics should also be selected considering the students’ level, much complex topics would not be appropriate for low levels

Individual Variations

· NLP:  “preferred primary system” to experience the world; visual, auditory, kinaesthetic 

· MI theory: we don’t possess a single intelligence, but a variety of intelligences (visual/spatial, logical/mathematical, etc.); in each person one (or more) of them is more dominant. 

· If students have different predominate intelligences, and different  representational systems, then the same learning task may not be appropriate for all students. 

· Teachers should use a variety of activities to help various types of learners.  

· We can try to recognize individual differences by using observations, questionnaires,  or we can ask our students’ comments. 
C – Motivation

· internal drive that pushes someone to do things in order to achieve something

· Extrinsic: caused by some outside factors (passing an exam, having financial reward)

· Intrinsic: comes from within the individual (enjoyment of the learning process itself, desire to make yourself feel better)

Sources of motivation

· Society: the attitudes in the society to language learning and English language

· Significant others: the influence of people who are close to students ( family members,  friends )

· The teacher: teacher’s attitude to the language and the task of learning is very important

· The method: the way teaching and learning take place is very important for motivation

What to do?

· Goals and goal setting: long-term goals (passing an exam at the end of the year, having a good job in the future); short-term goals (learning something new, successful writing of a paragraph)

· Long-term goals are very important but they may seem too far away to students. If we help our students to achieve short-term goals, this will effect their motivation positively. 

· Learning environment: physical and emotional atmosphere of the class should be motivating

· For example, we can use more visual materials and music for the physical atmosphere; and we can create a supportive, cooperative and encouraging classroom for the emotional atmosphere; our rapport with the students is also very important

· Interesting classes: we should provide our students a variety of subjects and exercises to keep them engaged in the lesson; also using various  techniques will be helpful for creating more interesting and engaging classes. 

4 – Describing Teachers
A – What is a teacher?

Definitions of teachers/teaching:

a) actors – always on the stage

b) orchestral conductors – direct conversation and set the pace and the tone

c) gardeners – plant the seeds and then watch them grow !!!

d) “teaching” means to give (someone) knowledge or to instruct or train (someone)

e) “teaching” means to show somebody how to do something or to change somebody’s ideas    

· Is teaching about the transmission of knowledge from teacher to student, or is it about creating conditions in which students learn for themselves? 
Learner-centered teaching
· Makes the learner’s needs and experience central to the educational process. 

· Students’ needs drive the syllabus and students’ learning experiences are at the heart of the course. 

· The measure of a good lesson is the student activity taking place, not the performance of the teacher.   

· The teacher is no longer the giver of knowledge, the controller, and the authority, he is a facilitator and a resource for the students to draw on

B - The roles of a teacher:

a) Controller

b) Organizer

c) Assessor

d) Prompter

e) Participant

f) Resource

g) Tutor

h) Observer

1 - What does the teacher do while acting this role?

2 - What are the things that should be considered while acting this role?

Which role?

· We should be able to switch between various roles, judging when it is appropriate to use one or other of them. 

C – The teacher as performer

· How we actually behave during the performance of different roles and classroom situations is very important. Different classroom situations require different performance styles. (e.g. Figure 12, p:64)  

D - The teacher as teaching aid

a) Mime and gesture

· To convey, express and demonstrate meaning

b) Language model

· Acting dialogues

· Reading aloud (use exciting and interesting texts,  encourage students to predict what they are going to hear)

c) Provider of comprehensible input

· Exposure to language is very important

· Ss need something or someone to provide language that was tuned to be comprehensible for them 

· More STT than TTT (You don’t need the language practice, students do!) 

5 - Some Background Issues
· English language teaching has been influenced by a whole range of theories ranging from scientific studies to opinionated conjecture, from descriptions of what seems to work to philosophical beliefs. 
Behaviorism 

· According to Behaviorist theory learning takes place a result of conditioning, and conditioning is the result of a three-stage procedure:

stimulus – response – reinforcement    

· Followers of behaviorist theory say that much the same procedure happens in language learning, especially first language learning. 

· Some methodologists supposed that Behaviorist principles could be applied to foreign language learning, e.g. Audio-lingual methodology depended on stimulus-response-reinforcement; controlled practice activities that still takes place in the classrooms can trace its heritage to Behaviorism.    

Attack on Behaviorism

· Chomsky’s ideas – if all language is learnt behavior, how come children and adults frequently say things they have never heard before? How would it be possible to create whole new sentences in language if all language behavior has been conditioned into us?

· The fact that we can do these is the result of having a mental ability to process what we hear, channeling it through the language-processing parts of our brain. All children are born with some kind of language processor    ( a “black box” or “language acquisition device”) which allowed them to formulate rules of language based on the input they received. 

· For learners of second languages a methodology based on Behaviorism is not adequate. It is not enough just to teach students good habits: they also need to be given input which will allow their “processors” to work. They should also be given opportunities for creative language use. 

Controlled Practice

· Do drills, repetition, controlled practice of specific language items actually work?

· In fact, learning is the human activity which least needs manipulation by others. Most learning is not the result of instruction. It is rather the result of unhampered participation in a meaningful setting. (I. Illich)     

· First language learning is a good example of this, in first    language learning the process of learning is unconscious. 

· Perhaps, then, all anybody needs to learn a language are those three elements: exposure, motivation and opportunities for use.    

· If the language teacher’s management activities are directed at involving the learners in solving communication problems in the target language, then language learning will take care of itself. (R. Allwright)

· Krashen – differences between acquisition and learning / comprehensible input

· It is not impossible to show direct connection between drilling of any particular item and the acquisition of that item. 

· However, controlled practice activities can encourage motor skills in the spoken production of new language; communicative activities might be the switch that took the language from the learnt to the acquired store. 
Noticing

· In this approach the teacher does not expect students to produce new language immediately but instead makes them aware of certain of its features. This awareness will help their acquisition of the language so that when they need to use it, the knowledge thus gained will help them produce it accurately and fluently. Unless the student notices the new language, he or she is unlikely to process it, and therefore the chances of learning it are slim. 

· The teacher’s job is draw student’s attention to the language by organizing tasks where certain language naturally occurs and where the student will notice it. 

· The fact that language has been noticed does not mean it has been acquired or learned.  Structuring and restructuring of “noticed” language is necessary to adjust the hypotheses that the learner has formed.         
The Affective Variable

· Humanist Approach - The learner’s state of mind, his/her personal response to the activity of learning is central to success or failure in language learning. 

· Affective filter – Raised or Lowered?

· What should the teacher do to lower the affective filter?

Create a positive atmosphere in the classroom

· Are we therapists?

Discovering Language

· Instead of explicitly teaching a language item, we could expose students to examples of it and then allow them, under our guidance, to find out for themselves how it is used.  
6 – Popular Methodology
A – Approach, method, procedure and technique

· Approach: theories about the language and language learning that serve as the source of practices and principles in language learning
·  Method: the practical realization of an approach
· Originators of a method decide on the types of activities, roles of teachers and learners, the kinds of material and syllabus organization

· Methods include various procedures and techniques. 

· Procedure: ordered sequence of techniques like “first you do this, then you do that...”

· It is smaller than a method, bigger than a technique. 

· Technique: single activities, not a whole procedure
Audio-lingualism

· It finds its roots in Behaviorist models of learning
· It aims to form good habits in language learners by using the stimulus-response-reinforcement model
· Drills are heavily used to form habits
· However, language is de-contextualised in drills 
· Drills don’t have a communicative function
· Errors are not tolerated in drills, but many theorists believe that errors are important for the language learning process
· Teachers who do not feel secure with free and communicative activities generally prefer those controlled activities 
PPP

· In this procedure, first, the teacher introduces a situation which contextualises the language to be taught.
· Then, the language is presented by using different techniques. 
· Next, the students practice the newly taught language with the help of different practice activities. (from ore controlled to freer)
· Then in the production phase, the students are asked to use the new language in sentences of their own. 
PPP criticised

Some people criticised PPP by saying: 
· It is teacher-centered  

· Students learn in “straight lines,” but human learning is more random

· It is not good to break language down into small pieces to learn

· It doesn’t reflect the nature of language and the nature of learning

Alternatives to PPP 

· In response to criticisms many people have offered variations and alternatives to PPP

· In Byrne’s alternative approach all three phases of PPP are joined, and teachers  and students decide at which stage to enter the procedure (Figure 13, p:83)

· According to ARC, most language in the classroom can be described as either Authentic use (e.g. a communicative activity), Restricted use (e.g. drills, guided writing, elicited dialogue) or Clarification and focus (e.g. explaining grammar, giving examples, analyzing errors). 

· According to OHE, students should be allowed to Observe (read or listen to language), construct Hypotheses about the language by using their observation, and go to Experiment on the basis of their hypotheses.

· According to III, students first see examples of language like the transcripts of conversation (Illustration), then they are given discovery activities and questions (Interaction), and as a result they understand new facts about language (Induction). 

· In ESA, Engage is the point where students are engaged  emotionally with what’s going on; Study is the point where the teaching and learning element is described putting focus on how something is constructed; Active is the point where students are encouraged to use the language. 

The Communicative Approach

· (what to teach) Rather than focusing only on grammar and vocabulary, language functions are emphasized in this approach; the main principle is to train students to use language forms appropriately in various social contexts and for various purposes. 

· (how to teach) Language learning will take of itself; enough exposure to language in use and creating opportunities to use the language are very important.  
Activities in CLT

· Activities in CLT involve students in real or realistic communication; in these activities accuracy of the language is less important than the successful achievement of communicative task (therefore, role-play and simulation activities are very popular in this approach).

· In the communicative activities students should have a desire (purpose) to communicate something (e.g. to write a letter to a friend, to book a table at a restaurant).

· Students should focus on content of what they are saying, not the form

· They should use a variety of language, not one form

· The teacher does not intervene to stop the activity, and the materials used does not dictate what language forms to use

· Information gap is very important for the enhancement of communicative purpose; information gap is the gap between the knowledge which the participants of the activity have  
Task-based Learning

· In task-based learning, instead of a language structure,  students are presented with a task they have to perform or a problem they have to solve. 

· Students are given a task to perform and only when the task has been completed does the teacher discuss the language that was used.

· There are three basic stages; in the Pre-task stage, teacher introduces to topic and task by highlighting useful words and phrases, and gives the task instruction

· In the Task cycle, students first perform the task in pairs or groups, then they plan how to report what they did and then they report it to other students.

· In the Langauge Focus stage, the students examine and discuss specific features of any listening or reading text provided by the teacher and they do some practice of specific language features which the task has provoked. 

· Critics of TBL say that it is not applicable to lower level learners; that everything can not be taught by using tasks; and it is difficult to grade tasks in syllabus. 
Four Methods
Community Language Learning

· Students sit in a circle  

· Students decide on what they want to talk about

· Sitting outside the circle, a counselor or a knower provides or corrects target language statements

· A student says what he wants to say either in English or in his native language; if it is in the native langauge the knower translates it into English, then the student can say what he wants to say in English

· The teacher’s job is to facilitate rather than to teach. 

The Silent Way

· The idea behind this method is that learning is best facilitated if the learner discovers and creates language rather than just remembering and repeating what has been taught.  

· Therefore, in this method, rather than entering into conversation with the students, the teacher says as little as possible.

· Physical objects like Cuisenaire Rods are used to facilitate learning and interaction

· The teacher models sounds by pointing a phonemic chart, students  imitate the teacher; then the students can point to elements on the chart or arrange the cuisinaire rods; students have work out what the correct language is

· The teacher indicates by gesture or expression what the students should do, and whether or not they are correct

· Examples and corrections are given verbally only when the teacher thinks it is really necessary

· It is the students’ job to solve problems and learn the language

Suggestopedia  

· Physical surroundings and atmosphere of the classroom is very important  

· Students should be comfortable, confident and relaxed; the affective filter should be lowered; barriers to learning are tried to be removed

· Infantilisation is important; there is a parent-child relationship between the teacher and students

· There are three main parts of the lesson: oral review session, presentation and discussion, concert (seance) session

Total Physical Response

· TPR asks students to respond physically to the language they hear; language processing is matched with physical action  

· The teacher gives commands and the students try to respond those commands

· Lowering the affective filter is important

Humanistic Teaching

· Apart from the different methods it affected, humanistic teaching has also affected the procedures and activities; teachers started to use activities which encourage students to use their own lives and feelings in the classroom

· Many activities are designed to make students feel good and remember happy times whilst at the same time practising grammar items. 

The Lexical Approach

· According to this approach lexical phrases (e.g. collocations, idioms, fixed-phrases) are very important, fluency in a foreign language is a result of the acquisition of a large store of fixed and semi-fixed prefabricated items
B – What methodology?

Although it is very difficult to decide what to teach and how teach among so many approaches and methods,  following conclusion can be drawn from what we have talked so far:

· Exposure the language is very important because it is a key component of language acquisition

· Students need comprehensible input with some opportunity for noticing or consciousness raising
· Communicative  and task-based activities are necessary for real learning benefits but they are not sufficient on their own for a whole language learning programme
· The affective variables should be taken into consideration, affective filter should be lowered
· Students should be encouraged to discover things for themselves (if culturally appropriate)
· Lexis and grammar are equally important
· Mismatches between methodology and culture should be avoided, compromise and gradual change are very important

· Decisions on what and how to teach are based on what seems to work (pragmatic eclecticism)  

· Age, level, cultural background, beliefs and all other individual differences affect the decision on what seems to work. 
7 – Mistakes and Feedback

A – Students make mistakes

· We can divide mistakes into three categories:

· slips: mistakes which students can correct themselves once the mistake occurs

· errors: mistakes which students cannot correct themselves, and which needs explanation (this is the category that most concerns teachers) 

· attempts: occur when a student  tries to say something but does not know the correct form of saying it

· There are two main causes of the errors:

· L1 interference (at the level of sounds, grammar, word usage)

· Developmental errors (over-generalisation) 

B – Assesing student performance

Teachers assessing students

· Both explicit and implicit assessment can be used to assess our students’ performance   

· Praise is important for our students but in order to be effective, praise has to be combined with the teacher’s real interest to student’s work

·  All our feedback shouldn’t focus on the language which students use, the content of what they are saying and writing is also important 

· There are a number of ways which we can assess our students’ work:

· comments  

· marks and grades

· reports
Students assessing themselves

· We can have our students assess themselves; they generally have a clear idea of how well they are going

· If we help our students to develop the awareness of their own performance, we may enhance learning

· In order to help our students to assess themselves 

· we can simply ask them, at the end of an activity or a lesson, how well they think they have got on

· we can provide some materials to guide them in making their own judgements 

· we can formalise  assessment dialogues 

C – Feedback during oral work

Feedback during accuracy work

· Correction is usually made up of two distinct stages. In the first stage teachers show students that a mistake has been made, and in the second, they help the students to do something about it. 

· Showing incorrectness

1 Repeating: we can ask the student to repeat what he has said  

2 Echoing: we repeat what the student has said by emphasizing the wrong part

3 Statement and question: we can indicate that something is wrong

4 Expression: facial expressions and gestures can be used to indicate that there is something wrong

5 Hinting: we can give a quiet hint (usually by using metalanguage) to indicate the problematic part of the student’s utterance 

6 Reformulation: we can repeat the problematic part correctly

· Getting it right: if the student is unable to correct himself, we need to focus on the correct version in detail, we need to provide the correct form and, if necessary, we can explain the grammar or a lexical issue

· Student to student correction can also be used especially in cooperative classes, yet we should avoid making the error-making student feel belittled

Feedback during fluency work

· Our tolerance of error in fluency activities is greater than it is during more controlled activities. 

· There are times when we intervene during fluency activities; sometimes we can also choose correcting students when the activity is over

· Gentle correction:  if communication breaks down completely during a fluency activity, we have to intervene
· While intervening we do it gently and we don’t move on to a ‘getting it right’ stage; our intervention is less disruptive than a more accuracy-based procedure would be
· We can use the way of reformulation or we can use some other  techniques of showing  incorrectness
· However, over-use of it will be counter-productive
· Recording mistakes: instead of intervening during an activity, we can sometimes prefer to provide feedback after the activity
· Since it is difficult to remember what students have said, we can prefer writing down points we want to refer to later.
· Using a chart to take our notes can be helpful        (example on p:108)
· We can also record students’ language performance on audio or videotape
· After the event: we can provide feedback after an activity by using the notes we took during the activity; there are a number of ways of doing this:
· we can give a general assessment of the activity

· we can put some of the mistakes on the board and correct them with students

· we can write both correct and incorrect forms and have the students decide which one is correct

· we can write individual notes to students

· While providing feedback after the event, we should avoid saying who made the mistake
D – Feedback on written work

· While providing feedback on written work we shouldn’t focus on only the grammatical mistakes, we should also provide feedback on the content of the written work

· The amount of feedback we provide is also very important, too much feedback would discourage students whereas too little feedback would not be useful

· The feedback process would be completed once the students have made the necessary changes because the aim of feedback is both helping and teaching 

· Responding

· Coding

8 – Grouping Students
A – Different Groups

Whole-class teaching

Advantages

· It creates sense of belonging among the group members
· It is suitable for activities where the teacher is controller; it is especially good for giving explanations and instructions
· The teacher can have a general understanding of student progress

· Students and teachers feel secure since the whole class is working together under the authority of the teacher

Disadvantages

· Everyone is forced to do the same thing at the same time 

· Students don’t have much chance to say anything on their own

· Participating in front of the whole class may bring the risk of public failure

· Students may not be encouraged to take responsibility for their own learning, they don’t discover or research things for themselves

· It is not the best way to organise communicative language teaching or task-based activities.
Students on their own

Advantages

· Teachers can respond to individual differences

· It is less stressful for students

· It can develop learner autonomy

· Classroom is less noisy and chaotic
Disadvantages

· It does not encourage cooperation

· It requires more effort and material preparation

Pairwork
Advantages

· It increases the amount of speaking time

· Students work and interact independently

· Teachers can work with one or two pairs while the other students continue work

· It promotes cooperation and so it helps the classroom to become a more relaxed and friendly place

· It is quick and easy to organise

Disadvantages

· It is very noisy and teachers worry that they will lose control

· The chances of misbehaviour are greater

· Many students prefer interacting with teacher rather than interacting with another student

· Partners can be problematic  

Groupwork  

Advantages

· It increases the amount of talking for individual students  

· Personal relationships are less problematic than they are in pairwork

· It encourages broader skills of cooperation and negotiation than pairwork

· It promotes learner autonomy

· Some students can choose their level of participation more readily
Disadvantages

· It can be noisy  

· Some students don’t enjoy it

· The same students can be passive/dominant all the time

· Groupwork activities may be time consuming

When to change grouping

· Deciding on which grouping strategy to use will depend on:  

· the task

· variety in a sequence

· the mood of the students
B – Organising pairwork and groupwork  

· Some of our students may be reluctant to pairwork or groupwork activities. 
· We should try to find out how our students feel about pair or group activities and, if necessary,  we should spend some time for explaining what we are doing.

Creating pairs or groups

· Putting individual students into pairs or groups can be based on one of the following principles:

· Friendship

· Streaming

· Chance

·  Putting students in groups at the beginning of an activity does not mean  that they have to stay in these groups until the end of the activity; the group may change during an 
· activity

Procedures

· Before: engage students, give clear instructions (demonstrate if necessary), give time

· During: we can observe the students, we can go round the class watching and listening to specific pairs or groups, we can work with some students

· After:  feedback, checking

Troubles 

· Finishing first

· Awkward groups  
10 – Educational technology and other teaching equipment
A - Pictures and images

· Pictures and images we use in the classroom can be in different forms such as:

· flashcards

· large wall pictures

· cue cards

· photographs

· illustrations

· projected slides

· images from an OHP

· projected computer images

· self-drawn pictures
· Pictures of all kinds can be used in various ways:

· Drills

· (Communication) games: describe and draw activities, dividing class into groups and giving each group different pictures, creative writing/speaking

· Understanding: for the presentation and checking of meaning

· Ornamentation

· Prediction: getting students to predict what is coming next

· Discussion: creating some discussion topics by the help of pictures

· While choosing pictures to use in the classroom we should consider three qualities they need to possess:

1. they should be appropriate for the purpose and the class

2. they should be visible, big enough so that all the students can see the details

3. they should be durable, used again and again

B – The OHP

· By using OHTs you can present the items step by step

· They can be put on top of each other so that we gradually build up a complex picture, diagram or text

· We can put a text with blanks on the OHP and have the students complete it by using their OHP pens

· Groups may use OHP for presenting their findings to the class

C – The board

· We can use boards for a variety of different purposes such as:

· note pad: we write things up on the board as they come up during the lesson, we can emphasize necessary parts by underlining or color-coding

· explanation aid: we can use board while explaining something in order to make it more understandable

· picture frame: we can draw pictures on boards in order to help students to understand concepts and words better

· public workshop: some activities can be done on the board with the participation of whole class

· game board: different games can be played with the help of the board

· noticeboard: pictures, posters, announcements, etc. can be shared with the help of the board

· Handwriting on the board should be clear and visible

· We divide the board into different areas for different purposes (new words, date, examples, explanations, etc.)

· We shouldn’t turn our back to the class while writing on the board

· We should try to involve the students in the board work as much as possible by getting them to tell us what to write

· We should clean the board while we are leaving the classroom

D – Bits and pieces

· Realia

· Language cards

· Cuisenaire rods

E – The language laboratory

· It has 10-20 booths, each equipped  with a tape deck, headphones, microphone and computers

· Students can work on their, can be paired or grouped with other students, can interact with the teacher

· The teacher can provide the same material to each booth, or can have different students or groups work with different material

· Students can interact with each other, and written texts can be sent to each computer screen

· The three special characteristics of language laboratories are:

· double track

· teacher access

· different modes

Advantages

· comparing

· privacy

· individual attention

· learner training

· learner motivation

Activities

· repetition

· drills

· speaking

· pairing, double-plugging, and telephoning

· parallel speaking

· listening

· reading

· writing and correcting writing

F – What computers are for

· Computers can be used in language teaching for the following purposes:

· reference: CD-ROM encyclopedias, CD-ROM dictionaries, the internet (search engines)

· teaching and testing programs: language teaching software packages, accompanying materials for coursebooks, web-sites for self-study courses, online activities and tests
· e-mail: easy access to people all over the world (pen-pals from different countries), attaching documents
· web-sites: students can have access to authentic material, newspapers, radios, online magazines, any kind of information
· the word processors: they allow student to compose as they think
G – Homegrown materials

· While producing homegrown materials we can follow a five-stage procedure:

· Planning: deciding on what our aims and objectives are

· Trialling: we should try out the material before using it in the classroom

· Evaluating: While we are using the material, we should evaluate its appropriacy, and redesign it if necessary

· Classifying: We should store and classify our homegrown materials

· Record-keeping: We should keep a record of what materials we have used, and what the evaluations are  
11 – Studying Language

Language Study Techniques

· There are a number of study techniques that we can use to help our students to understand the meaning of a language form and how it is used.

· Demonstrating: we can demonstrate the language forms by offering students a situation  which shows the language in action (texts, realia, pictures can be used)
· Explanation: we can explain the construction of language using the board or OHP, we can use various techniques while making explanations
· Discovery: instead  of explaining the new language forms, we can encourage our students to understand them for themselves (reading/listening texts can be used) 
· Accurate reproduction: we can ask the students to repeat new words, phrases, or sentences in a controlled way, correcting them when they get things wrong and showing approval when they use the form correctly (controlled practice)
· Immediate creativity: when students show understanding of the new form, we can ask them to create their own sentences using the language form (production)
· Check questions: checking questions can be used to see if students have understood the meaning and use of the new form
Language study in lesson sequences

· Language study may occur different stages in a lesson according to our aims 
· It may form the main focus of a lesson (e.g. making students study language with the help of PPP) 
· Sometimes, instead of using a straight sequence like PPP, we can prefer different alternatives (boomerang, patchwork)
· Language study may not always be the main focus of a lesson, sometimes we can focus on language before, during or after a communicative activity 
·  Sometimes we can study language after the students have performed a task
· Opportunistic teaching is another alternative to language study in lesson sequence, sometimes we can study language which suddenly comes up in the classroom 
Known or unknown language

· The fact of mixed ability may cause some problems for the study of language forms since it is impossible for us to know whether such forms really are new or not for the individual students in a class. 
· One way of avoiding teaching already known language is to have students perform tasks and see how well they use the language form we intend to teach.
· Another technique is to attempt to elicit new language forms we intend to teach. 
Choosing study activities

· When deciding how to have students study language form we need to consider general planning principles in mind; that is, we need to think about activities which the students do before and after this study session, offering various types of exercises to students is very important
· When assessing an activity designed for the study of language form we need to decide how effective it will be when we take it into class; efficiency and appropriacy are important
· After using an activity in the class, we should evaluate that activity’s success and, if necessary, we should modify the activity; while making this evaluation we should consider:
· whether or not the exercise helped students to learn the new language

· whether it was clear
· whether it took more or less time than anticipated
· whether students were engaged by it
· whether or nor we want to use it again   
13 – Teaching Pronunciation
· Some teachers make little attempt to teach pronunciation in any overt way and only give attention to it in passing. 

· They think that students seem to acquire serviceable pronunciation without specific pronunciation teaching. 

· However, pronunciation teaching makes students aware of different sounds and sound features, and it improves their speaking. 

· Concentrating on sounds gives students extra information about spoken English and helps them achieve the goal of improved comprehension and intelligibility. 

· If students are made aware of pronunciation issues, their production and  understanding of spoken English can be better. 

· Instead of perfection in pronunciation teaching, our prime goal may be intelligibility. 

· Many teachers think that students should be able to use pronunciation which is good enough for them to be always understood. If their pronunciation is not up to this standard, they may fail to communicate effectively.

· Some students have great difficulty hearing pronunciation features we want them to reproduce. They may also have problems in distinguishing between sounds. 

· There are two ways of dealing with this problem:

· We can show students how sounds are made through demonstration, diagrams, and explanation. 

· We can also draw the sounds to their attention every time they appear on a tape or in our conversation. In this way we gradually train the students’ ears. 

· Students may also have problems with intonation. We should try to give our students opportunities to recognize various  use of intonation.  

· Having students listen and notice how English is spoken  (on audio or videotape, or from the teacher) is the key factor in successful pronunciation teaching.

· The phonemic alphabet?

· When to teach pronunciation

· Whole lessons

· Discrete slots

· Integrated phases

· Opportunistic teaching 
21 – Syllabuses and Coursebooks
A – Syllasbus design

· Syllabus design concerns the selection of items to be learnt and the grading of those items into an appropriate sequence. 
· Every syllabus needs to be developed on the basis of certain criteria. 
· Learnability: some structural or lexical items are easier for students to learn than others; therefore, we teach easier things first and then increase the level of difficulty as the students’ language level rises. 

· Frequency: while designing the syllabus it would make sense to include items which are more frequent in the language  than ones that are only used occasionally by native speakers.
· Coverage: some words and structures are used in more situations, their scope of use have greater coverage, and we should consider this coverage while designing syllabus
· Usefulness: more useful words and structures should be included in the syllabus
Different Syllabuses

The grammar syllabus: 

· the commonest type of syllabus

· items are sequenced in a way that the students gradually acquire a knowledge of grammatical structures
· e.g. there are units devoted to the present simple tense, countable and uncountable, passive voice, etc.
The lexical syllabus:

· this syllabus is organised on the basis of vocabulary and lexis

· however, since there are too many facets of lexis, applying syllabus design criteria to a lexical syllabus is very complex
The functional syllabus:

· functional syllabus is designed according to different functions in the language such as requesting, inviting, etc. and exponents (ways of expressing) for each function are include in the syllabus

· in this syllabus design some problems of lexical and structural grading can occur

The situational syllabus:

· different real-life situations are selected and sequences in this syllabus (at the library, at the restaurant, etc.)

· this syllabus design is good especially where students have specific communicative needs
· situational syllabuses are less appropriate for students of general English because it is difficult to guarantee that language for one specific situation will be useful for another, and choosing “key” situations for a general class is problematic
The topic-based syllabus:

· this syllabus is organised around different topics like sport, literature, art, etc.

· after deciding on general topics, they are subdivided into more specific topics
· again there are problems while connecting topics with structural and lexical items
The task-based syllabus:

· a task-based syllabus lists a series of tasks and then it lists some or all of the language to be used in those tasks

· task types that can be used with almost any topics are  listing, ordering and sorting, comparing, problem solving, sharing personal experience, and creative task

The multi-syllabus syllabus

· since each syllabus type contains some problems, we can use a multi-syllabus which shows any combination of items form grammar, lexis, language functions, situations, topics, tasks, or pronunciation issues. 

· generally coursebook writers prefer this syllabus type, and they present this in the “map of the book” part

· in practice, many multi-syllabuses take a grammar syllabus as a starting point

B – Choosing coursebooks  

· Coursebook assessment is an out-of-class judgement as to how well a new book will perform in class
· Coursebook evaluation is a judgement on how well a book has performed in fact
Criteria for assessment

· we first need to list the features we wish to look at in the coursebook(s) under consideration

·  we then state our beliefs about the areas we have decided to concentrate on

· after identifying our beliefs we write statements of assessment by using those beliefs

Evaluation measures

· teacher record: we keep records of how successful different lessons and activities have been
· teacher discussion: teachers who are using the same book get together and compare their experiences 
· student responses: students opinions about the book can also be collected 
C- Using coursebooks

Benefits of coursebooks

· they offer 

- a coherent syllabus

- satisfactory language control

- motivating texts

· tapes and other accessories

· teachers know that they are using the material which they can have confidence in 

· they come with detailed teacher guides
· students like coursebooks since they see the progress, and since they can revise topics easily
Restrictions of coursebooks

· coursebooks impose learning styles and content on classes
· many of them rely on PPP
· teachers and students are often de-motivated by the sameness of coursebooks
· coursebooks can sometimes be culturally inappropriate 
Options for coursebook use

· omit or replace

· to change or not to change 
22 – Planning Lessons
A Pre-planning

· There are four main elements we should consider in the pre-planning stage:

· Activities:

· we should consider the types of activities we will use in the classroom in terms of grouping, moving around the class, etc. 

· we should consider what kind of activity would be best for a particular group of students at a particular point in a lesson

· we shouldn’t forget that the best lessons offer a variety of activities within a class period

· Skills: we also need to make decisions about which language skills we wish our students to develop
· Language: we need to decide what language to introduce and have the students learn, practise, research, or use 
· Content: we should also consider the content of the lesson in the pre-planning stage; the content we choose should be interesting for our students
· Teachers’ beliefs are also very important while deciding on the elements to put in a plan. 

· Practical reality should also be considered while planning our lessons. 

B – The plan

The planning continuum

· Jungle path: teachers walk into class with no real idea of what they are going to do

· Follow the coursebook exactly: teachers do exactly what the book says 

· Vague (corridor) plan: teachers make actual decisions about what to include in the lesson while they are going to the class 

· Planning notes: teachers may informally write things in their notebooks, or they take notes on their book

· Formal plan: teachers write formal plans for their classes which detail what they are going to do and why

The formal plan

The elements that a formal plan should contain are:

· Class description and timetable fit: class description tells us who the students are, and what can be expected of them; timetable fit says where the lesson fits in a sequence of lessons

· Lesson aims: in a formal plan we need to write our aims in the lesson, these aims should be clear, measurable and observable

· Activities, procedures and timing: the main body of  a formal plan lists the activities and procedures in the lesson, together with the times we expect each of them to take

· Problems and possibilities: in a formal plan we should also indicate potential problems that might occur and their possible solutions; in addition, we should write our alternative activities in a formal plan

Planning a sequence of lessons

· There are a number of additional issues which we need to pay special attention while planning a sequence of lessons:

· before and during

· short and long-term goals

· thematic strands

· language planning

· activity balance

C- Using lesson plans

· Sometimes we need to modify our lesson plans while the lesson is taking place. 

· There are some reasons why we need to modify our plans:

· magic moments: when a conversation develops unexpectedly, when a topic produces unpredicted interest

· sensible diversion: when something happens which we simply can not ignore  ( opportunistic teaching )

· unforeseen problems: when some students find some activities boring, when an activity takes more or less time than expected

24 – Learner Autonomy, Teacher Development
A – The autonomous learner

· To compensate for the limits of classroom time and to encounter the passivity which is an enemy of true learning, students need to develop their own learning strategies, so that as far as possible they become autonomous learners. 

· Educational culture in which students have studied or are studying is very effective on students’ attitudes towards autonomy. 

· There are various ways that we can help our students to become autonomous:

· learner training: we can help our students to reflect on the way they learn and reflect on the language itself, give them different strategies which help them in their learning process, and offer them different learning-style alternatives to choose from

· homework: this is a useful tool to develop learner autonomy but the amount of homework is very important; we should always consider how much homework the students can cope with; the purpose of homework should also be made clear to students

· keeping learning journals: learning journals can be helpful for developing learner autonomy since they make students reflect on their lessons, explore their successes and difficulties, and come to a greater understanding about learning and language   
The SAC

· In SACs students can work on their own (or in pairs and groups) with a range of material.

· Students may use SACs either as a part of the timetable or in their own spare time. 

· There are some factors which make SAC effective:

· classification system: it should be good so that students can find anything they are looking for easily

· pathways: students should be provided suggestions about where to go after completing exercises (SAC assistant and teachers have an important role here) 

· training students: students need to be trained to use centres appropriately

· making SAC appropriate for students: there should be a warm and cooperative atmosphere in the SACs

· keeping interest going: we should try to keep users involved and interested in the SACS – How?

After the course

· We should give our students help and advice about how to continue with their learning when they have stopped attending our lessons.

· We can suggest them that they should stay in contact with English after the course (watching TV, reading magazines, listening to music, etc.)

· We can include ‘continuing learning’ as a topic in the syllabus,  and by this way we can train our students about how to continue learning after the course.

· We can prepare personal study plans for individual students according to their individual needs

· We can encourage students to stay in touch with each other after the course, by doing so they can consult each other about problems and solutions

B – The developing teacher

· Teachers who want to develop themselves and their practice will benefit both their students and themselves far more than those who gradually become less engaged with the task of language learning. 
· There a lot ways of achieving teacher development:
Action research

Aims

· We may want to know more about our learners

· We may want to know more about ourselves as teachers

· We may want to know about interest generated by certain topics

· We may want to judge the effectiveness of certain activity types
Methods (of collecting data)

· Keeping a journal

· Observation tasks

· Interviews (with students and colleagues) 

· Written questionnaires

· Language progress 
Professional literature

· We can learn a lot from the various methodology books and journals produced for language teachers. 

Developing with colleagues

· We can work with other language teachers while trying to develop our teaching skills. There are many ways teachers can confer with each other:

· Cooperative/collaborative development: teachers discuss what they are doing and what happens to them, so that  they can examine their beliefs and feelings (speaker-understander)

· Peer teaching, peer observation: colleagues watch and teach together so that both may be helped in their understanding and practice

· The teachers’ group: teachers, usually working in the same school, meet together and discuss any issues and problems which may arise in the course of their teaching

· Teachers’ associations: conferences and presenting

· The virtual community: teachers may share their experiences and ideas via the internet

A broader view of development

· Learning by learning

· Mind and body

· Supplementing teaching
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