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METHODS AND APPROACHES IN LANGUAGE TEACHING
IN BRIEF ot DOV

Abbreviations:

T: Teacher

Sts: Students

L1: First Language, Mother Tongue

L2: Second Language, The language the students aim to Iearn

THE GRAMMAR TRANSLATION M HOD (GTM)
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\ 0cabulary teaching technique is “the memorisafion

W|th thelr equwalents in the students’ native language. Other

techniques :

-Teaching “cognates” (I e. “cmema —smema” “theatre — tiyatro” ..., etc).

- Using synonyms and antonyms

8.:Grammar Teaching: The teaqhing of grammar is@The teacher jntroduces the rules
explicitly and wants the students to\apply these rules to new examples in exercises. Students

are supposed to memorise the rules. In order to explain the rules, the teacher uses comparison

and contract between the students’ native language grammar and target lanquage_grammar.

Translation is a common way to clarify the meanings of the new grammar pattems in the target

language. Hedel il ve. gorlt il provei crectads gl we karsllagh ranes
" kallea
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9. Materials: Texts from the target language literature are used. The teacher may either write the

text or use an authentic literary text.

oset ‘
10,Syllabus! Structural syllabus (i.e., list of structures to be taught during the course) is used. The

order of structures starts from theieg}siest

11.Role of L1: L1 (i.e., students’ native language) has an important_function in teaching

\_/gqbulal{nd grammay. Since oral communication in the target language is not important,

classroom instructions are given in L1.

12. Evaluation: Translation is an important technique to tést students’ progress in the target

are also used. Synonyms antonyms, and ,

cognates can be asked to test Vocabulary in forr osts. Readlng passages and

language. In addition, *fill-in-the- blank” type test ltems

comprehensmn questions about the pass: “gan also ta in tests as the _reading
&4.,*), ‘rq)*rqqq rtt/\ (O N lerin ‘de“ti d"\L"\”
w&&:&f‘-—({,}\h{v‘\ 5\ heprde ola~caint Jﬁfsé
nslation, to read and understand

Se_Qt_LQ-n- e\r\ rAE_cfwA( aq N a, 1’-&_\ H er‘ Ot\)ﬁv\q L :

13.Goals and Objectives: Among the goals are to tea

literary texts in the target language, to make students aware of their native language W

aw, and to improve students C_ental cagacmes}wrth grammar exercises.

-

14.Error Correction: The teacher corrects the errors strictly. Errors are not tolerated. Accuracy is

ﬁ"tcn\tﬂcf Sect B»"‘a flalde. dm{l‘tll
ans grammatical correctness.jqerlitls™ Falae el aet -

emphasised strictly {Accura

15.Student's Feelings: T'hfére i ion about how GTM deals with students’ feelings. V

Therefore, we cannot consrdert method as a humanistic approach.

16.Techniq

%a’l\m Pers o
1. Translation of a Literary Passage: Students translate a passage from the target language into

their natlve Ianguage The passage prowdes the focus for several classes: vocabula? and

ssage are studied in the following lessons.

grammatlcal structures in the |
1

2. Reading Comprehensron Questlons Students answer questions in the target language based
on their understandrng of the reading passage. First, they answer in nformation questlons whose
answers they can find in the passage. Second, they answer inference questions based on their
comprehension of the passage although the answer cannot be found in the passage directly in the
passage. Third, they answer questions that require students to relate the passage to their own

experience.

3. Antonyms / Synonyms: Students are given one set of words and are asked to find antonyms in

the reading passage. A similar exercise could be done by asking students to find synonyms for a

particular set of words.
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4. Cognates;)Students are taught to recognise cognates by learning the @lling or sound pa@

that correspond between the languages. Students should be aware of rue cognates” (i.e., theatre-
W

tiyatro) and “false cognates” (i.e., apantment-apartman).
/)f‘)ﬁty‘f’t
5. Deductive Application of Rule: Grammar rules are presented with examples. Exceptions to each

rule are also noted. Once students understand a rule, they are asked to apply it to some different

examples.

6. Fill-in-the blanks: Students are given a series of sentences with words missing. They fill in the

blanks with new vocabulary items or necessary items of grar?mmatical eatures

\ grammatical rules and grammatical paradigms'st
\/\«\J \/-——\/\_5‘

Little attention is given to
" Okoma ~Ja2ma  Tok Snem

i A o | ilde s dmnet.
" METHOD (DM)(Uhuer . fidef Stk ol

: There is a direct relation between form and

r ila‘f‘_‘toa'flfit-,gc’qwsiﬁon. There is a direct exposure to the target

language. Expo: oi.,Lo’ng.é;‘hunké”in thié”‘farget language. Learning occurs naturally.
) o ;'.’.1;' Qi

2. Language Theory: Language is for oral use. Each language is unique. There is a direct relation
between form and meaning. No other language should interfere when leaming a language.

3. Culture: Not only art or Iité’rétu_re;but also other aspects of culture (namely, life style, customs,
traditions, institutions, food, daily habits, history, geography, etc.)  Should be taken into

=1 1 1Y /T -

consideration. Daily speech is important.

4. Teacher's Role: The teacher usually directs the interactions but he/she is not as dominant as in

GTM. Sometimes acts like a partner of the students.

Dla (02 Aok 597\ vere
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5. Students' Role: Sts are active participants. Sometimes pair works take place. Even the teacher

takes roles in activities. A elied = et

6. Interactions: T- st and St - st interactions often occur.

7. Vocabulary Teaching: Pictures, realia, examples, sample sentences are used to teach

. vocabulary. Use of L1 is not allowed. There is a direct relation between form and meaning.

8. Grammar Teaching: Grammar is taught inductively. Examples and drills are given and students
are expected to discover and acquire the rules. Drills like chain drill, yes guestion, no guestion,

or question are used to help students induce the rule.

situation), p! (for situations) are

9. Materials: Reading passages (for topics), Dialogues (fol "

used.
10. Syllabus: Situational and topical syllabuses
11. Role of L1: L1 is not permitted. |
12. Evaluation: Sts' ability to-use the-language iste ( anguage, the language itself.
13. Goals and Objectives: Teaching Sts how to comm |

e | —_ A ) braadiane
thinking in the target language. A P A WYa PLo:Le'{/

B (DL\D’\ eh'c
14. Error Correction: Sis' self correction -

15. Sts' Feelings: There is no mformatlon deahng with this issue.

16. Techniques [ :Ques 'lon am exercis self correctiom'conversation
. drawing, (for listening comprehenSIon) and
m NS dau(tgtgtcs sz\éf\ olpargsugla
i re lmportant skllls Especially speaking and
/is over grammar.
%r}ex\po/\)?“/‘ (Ladcwﬂiﬂ L.@A A oraCl
UDIO-LINGUAL METHOD aLmy?% wé {gonline a)
based on the principies o of Behawo rism. (M|m -mem approach).

. Foreipn fasypvere | /earm K auﬂféy; J [ abclantide od3!

Habit Formation hebit werilel;
R '}bpﬁ_@«f;‘fb"\ wi~ !
Remforcement (Behaviour is likely to occur again) kst alvbanlire
/ Sl Lesil~el

Stimulus----organism
~ No reinforcement or negative reinforcement (Behaviour is not likely to occur again)

Rules are induced from examples. Explicit grammar rules are not given. Leamning is inductive.

_Habit fo formahomrjjls actualised by means of repetitions and other mechanical drills.

2. Language Theory: Language is based on descriptive linguistics. Every language is seen as its
own unique system. The system is comprised of several different levels. (i.e. phonological,

morphological, and syntactic). There is a natural order of skills. 1. Llstenmg, 2. Speaking, 3.

& @ﬂ#r{&fiﬁ‘ﬁy \ /L@x var jl?lrf’)"—)%Wfa,fEACe }

o onalyfy 4
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Reading, 4. Writing. Everyday speech and oral skills are important. Perfect pronunciation is

required. Language is primarily foﬂ' Oral Communication, }

3. Culture: Culture consists of everyday behaviour, and lifestyle of the target language community.

Culture is presented[ in dialogues.

4. Teacher’s Role: T is like a orchestra leader) S/he directs and controls the language behaviour
-~ \
of the students. T is a good model of the target language

oral skills. The differences between Sts’ L1 an

5. Students’ Role: Sts are imitatorg of the teacher as1
native speakers in the audio recordings.

6. Interactions: T-St, ST-ST. Interactions are mostly j t

ctl

7. Vocabulary Teaching: Meaning is taught dire

mechanical drills.

9. Materials:/@

10. Syllabus: Grammar points and's
11. Role of L1: L1 is not alloy

formation in L2,

12. Evaluation: Discret

c tem (d@gstlgp ‘should focus on only one point

)

shmgb We n wo[dé' in a minimal paijr, Appropriate

of the language at

15. Sts’ Feelings: There are no p:_r:_i'riciiples”i"elated to Sts’ feelings,

: i : s N Tle ~oyer challeye of Leachlp 15
16. Techniques: - b t fethop Spdhects 0 Degcore. e Zé’},{ of

) 1. Dialogue Memorisatibn"‘:_‘_’; e

* 2. Minimal pairs: (forteachinyglpronunciation)

A

3. Complete the dialogue
4. Grammar Games
v 5. Mechanical Drills

a) Repetition drill
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b) Chain Drill

c) Single- slot Substitution Drill (T gives one cue 10 be substituted)

d) Multiple-slot Substitution Drill (T gives more than one cue to be substituted)

17. Skills: Listening and speaking are emphasised. There isa Mw,
ﬁﬁ _Listening 2. Speaking 3. Reading 4. Writing

THE SILENT WAY (SW) (Caleb Gattegno)

1. Learning Theory: Cognitive Psychology is the b§§/§s Language learnin is not habit formation.
It is rule formation. Language learning has a se " wn to the unknown.
Students induce the rules from examples ;

learning is inductive

2. Language Theory: Languages of the world shal

uses subject, object; every language has adjective,’ “verb ...etc.) However each
: IOWeve? =

language is unique. Language is for self expression (to express thoughts, perceptions, ideas

and feelings). i'Cognitive Codiné'} helps learners leam th; language. "Colour rods" and "Fidel

Chart" are used for cognitive coding.

anguage reflects culture. Everyday life,

echnician or an éngi/_héé‘f who facilitates leaming. Only the

is aware of what the students already know and he/she

|silence is a tool because teacher's silence gives

Besides teacher's silence helps students monitor themselves

2 Sessehie v cirashr Gals  Opetreuts sessielpf
riteria. 2 prenaye sorumlulale veriger

' S‘tudent_s‘;'g?\ould make use of what they already know. They are responsible for

- their own |eammgThey éctively take part in exploring the language. The teacher works with the

students and the students work on the language. St-st interaction is important. Sts can learn
parbvlenhde; & preatki il

from each other. v’ spreGle”

6. Interactions: The teacher is silent in "T-st” interactions. St-st interactions are also possible

because students can learn from each other.n”
M_/

V- e

7. Vocabulary Teaching: Vocabulary is taught\by means of visual aids and Word—chanéii

Vocabulary is always recycled by means of word-charts. Vocabulary is restricted at the

beginning.
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8. Grammar Teaching: There is a focus on the structures of the language although explicit
grammar rules are never given

9. Materials: Sound Colour Charts (For teaching pronunciatio

Colour Rods (for cognitive coding of grammatical patter
spelling association,

n; one colour represents one sound),
ns), 8 Fidel Charts (used for sound

11. Role of L1: L1 can be used to give instructions whe

focusing thWnot by tr

beginning levels. L1 can be exploited. For‘exarf

@5 12. Evaluation: The teacher may neve

A ime). i itori
Lh?me} Continuous moni orin

T sf‘necessary for the students to
_developing inner criteria,

If students cannot self-

1. Teaching pronunciation Wif'h;"ébund colour charts"

2. Cognitive coding with colour rods.

3. Peer correction to improve co-operative manner.

4. Self correction gestures

5. Teacher's Silence
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6. Structured feedback: Students are invited to talk about the day's instruction (what they hv < )

learnt that day during classes). Students leamn to take responsibility for their own leamirg by

becoming aware of themselves, and by controlling and applying their own leaning

strategies.
7. Fidel Charts: Used to teach sound spelling association.

8. Word Charts: Used to teach and recycle vocabulary. The words are written in different

colours so that students can learn basic pronunciation patterns.

17. Skills: Pronunciation is emphasised at the very beginning. 1t is important that students

acquire the melody of the language. All four skills (rea 'h'g”;writing, speak'i: , and listening)

are worked on from the beginning.

SUGGESTOPEDIA (Georgi Lazano' S

1. Learning Theory: People use 5-10% of their mental ca y. In oraer to make better use of

our mental reserves, limitations need to be desuggestead. Students should eliminate the

feelings that they cannot be successful and thus, to help them overcome the bariers 1o

learning. Psychological barrier
“Psbholey

“There are six principle the

gl Lo~
jcal components through which desuggestion and suggestion

when the new information comes from a reliable
\__/“\’"’\__

7

student relation like that of

hip. In the child's role the leamner takes part in role playing, games,
xercises that help the older student regain the self confidence,

3. Double-planedness: The learner leamns not only from the instructions but also from the
@prent Sqdec Lwrallenden

environment-,\th/sm:g\/\Waadwgéof the classroom are important. M."( sooreden de. SPTEN

4. Intonation: Varying intonation of the presented material helps to avoid boredom. T should

present the material with different intonation patterns. Correct intonation pattems should
\\_/"\/"'\_,)1

be emphasised.

5. Rhythm: Materials presented with varying rhythm and tones are more interesting.
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6. Concert pseudo-passiveness: Materials presented with varying rhythm, intonation, and

tone should be accompanied by music. Music should have sixty beats in a minute.

x Wncenos work very well for this purpose.

ank v oelelde ifade. efet
2. Language Theory: Lazanov does not articulate’a theory of language. However according to this

method communication is afvao-plane proce’sﬂLanguage is the first of the two planes. In the

second plane, there are factors, which influence the linguistic message (e.g. the way one
dresses, non-verbal behaviours that affect the linguistic message).

3. Culture: The culture, which students learn, concerns the

target Ianguage.ﬁ he use of fine arts)is also common.

H'eisyuécess of the method

often focus on the large n d. Comments and explanations

about the meanings cat

8. Grammar Teaching: "

provided in:l:

10. Syllabu * s 30 da'yslf nd: t?n"units of study. Each unit has a long dialogue
( ds. There is grammar review and commentary section with a list of

vocabulary. The dia ogues aregradedby lexis and grammar.

11. Role of L1: L1 is us:éa to yma:‘k‘ev;t'h_ey meaning of dialogues clear. The teacher can use L1 when

necessary but he uses L1 less and less as the course proceeds.

12, Evaluation: Evaluation is conducted on students' "in-class-performances" and not through
formal tests, which would threaten the relaxed atmosphere, which is considered essential for
accelerated learning.
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13. Goals and Objectives: Teachers hope to accelerate the process by which students leam 1.

use a foreign language for everyday communication. For this, more of the students' mental

power must be tapped. This can be achieved by removing psychological barriers.

14. Error Correction: At the beginning levels, errors are not corrected immediately because the
emphasis is on communication. When errors of form occur, teachers uses the correct form
later on during class, because immediate interference by the teacher may destroy the relaxed

atmosphere in classes.

15. Student's Feelings: A great deal of attention is given to- students' feelings. Students should

feel relaxed and secure. Teacher's existence and hould not threaten

f new lde tity makes students

eratﬁre, lighting, armchairs)

should supply students with the feeling of relaxa

16. Techniques:

+ Classroom set up: dim lights, soft music, cushioned ar rs, and posters on the walls.

+ Positive Suggestion:

— Direct Suggestion: _The teacher tells students they are going 10 be successful to

create self-confid

— Indirect Sugges

the classroom.

re asked to close their eyes and concentrate on their breathing.

cher deséﬁbes a scene or an event in detail so that students think they are
€ hen the scene is complete, the teacher asks students to slowly open their
eyes and return to the present. This can be done just before students write a composition in

order to activate their creativity.

+ Choose a New ldentity: Students can be asked to write about their fictional new identity,

new home town, family, etc.

« First Concert: Music is played. The teacher begins a slow, dramatic reading, synchronised
in intonation with the music. The music is classical. Teacher's voice is usually hushed, but

rises and falls with the music.

10
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¢ Second Concert: Students put their scripts aside. Students close their eyes and listen as

the teacher reads with musical accompaniment. This time the content that is read by the
teacher is emphasised by the way the teacher reads the text. Music is secondarily
important. At the end of the concert, the class ends for the day.

¢ Primary Activation: Primary activation and secondary activation are the components of the

active phase of the lesson. Students read the dialogue in the target language aloud as
individuals or groups. They read it sadly, angrily, and amorously.

¢ Secondary Activation: Students engage in various activities suchs.as singing, dancing,

dramatising, and playing games. Linguistic form

17. Skills: Oral communication is emphasised

reading are also important. Students write J

arning. "True human

whole person learning”. A group of

nts for §UCCeséf‘ggl;;and "non-defensive” learning

Security | Attention & Aggres: lon Retention & Reflection  Discrimination

Security: hould feel sgcufé" to enter into a successful learning experience.
Classroom atmosphefé; Studehts'ﬂ‘(glations with each other, teacher's attitude to étudents all
affect students' feelings of security. -

Attention: Attention is the ‘learﬁér's involvement in learning.

: i
Aggression: is to show what has been Iearnt for "self-assertion” like a child who tries to show'
what he/she has learnt. The child tries to prove the things he/she has learnt.

Retention: If the "whole person" is involved in the learning process, what is retained is

internalised and becomes a part of the learner's "new persona’ in the foreign language. The

11
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material should neither be too old nor be too new or conversely too familiar. Retention w \

best take place somewhere in between novelty and familiarity.

Reflection: Students need quiet reflection time in order to learn. The teacher reads the text
for three times and the students relax and listen for reflection. Students also listen to their

own voice from the tape for reflection.

Discrimination: Students should discriminate the similarities and the differences among
target language forms by listening to themselves and the teacher carefully. They should also

listen to discriminate if what they say is similar or different from what the teacher says.

E.g. Similarity: “
Present Continuous: She is studymgz.‘Frenqﬁ

Past Continuous: Tom was cookin th tenses "-ing!

~ Difference:
John visited his uncle  (regular verb)

John bought a new car (irregular verb)

2. Language Theory: Language is for communication. Language is for developing creative
thinking. Culture is integrated, with language. The focus shifts from grammar and sentence

formation to a "sharing and nging between persons". Language is what you learn and share

>r knowledge and his existence are also threatening factors.

5. Students’ Rplé Initial|y;}’g_he learner is dependent on the teacher. As s/he goes on studying the

language he becomes more and more independent.

6. Interactions: st-st, T-st interactions occur in the classroom. In addition, group work, and pair
work tasks are carried out by students. Usually the teacher physically removes himself/herself

from the circle in order to increase st-st interactions.

7. Vocabulary Teaching: Literal native language equivalents are given to the target language

in order to teach their meanings. This makes meaning clear.

8. Grammar Teaching: Large chunks are analysed by means of equivalents in L1. It can be

explicit when necessary.

12
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9. Materials: A textbook is not considered necessary. Materials may be developed by the teacher

as the course develops. Materials depend on students' needs. Conversations are generated by
the students depending on what they want to say in the target language.

10. Syllabus: CLL does not use a conversational language syllabus, which sets out in advance the
grammar, vocabulary, and other language items to be taught and the order in which they will be

covered. Syllabus is developed in terms of students’ communication needs.

11. Role of L1: Students' security is initially enhanced by using their native language. Where
possible, literal native language equivalents are given to the target language words that have

been transcribed. This makes their meaning clear andiallows students

mbine the target

-way. The teacher repeats the

ror and t e owner of the error.

e considered xﬁemgly important. One regular activity is

‘ tut_h“elr‘feel‘:iﬁn‘gg how they feeling about leaming a foreign

stgdé:hts' learning. Security is basic. Clear instructions,
to the_.|hdiﬁyiatj_‘él;fgr,tﬁé respond.

A) Transcript Thé_tﬂe’f'a‘c’::h;er,lwar%itgs th‘yé L1 equivalent of the text in the target language on

the board or a postersnzed paper in order to be able to refer later. Students copy them in

their notebooks.

B) Reflection on Experiéhbei Students tell about their feelings about language learning

experience.

C) Reflective Listening: Students relax and listen to their own voices speaking the target

language wsme.]ﬁe teacher may also read the transcript while students are
listening.

13
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D) Human Computer: The teacher repeats the correct form as many times as the students

need. The teacher never corrects the student's error. Only repeats the correct form.

E) Small Group Tasks: Students learn from each other. Also small groups can let students

know each other well.

17. Skills: In the early stages, students design the syllabus. They decide what they want to say in

L2. The most important skills are listening comprehension and speaking. Reading and writing

are also worked on.

listening competence before they develop the ability to s ak They make “a blue-print’ of

the language first. They develop "a cognitive map" of the language during listening process.

B) Brain Lateralisation: The brain has two main parts: left hemisphere, and right hemisphere

, which have different learni ”‘!’"E_functions. If both hemispheres are activated, learning is more

effective.
rvenes between the act of learning and what is to be

r the learning becomes.

arily oral. It is just like the acquisition of native language.
erio _Aé_;tﬁen oral production starts. Oral communication is crucial.
the i;i?structor can be helpful for the acquisition of many vocabulary
items and:..,i":__ammatical ) ’Ebtures. Asher views the verb and particularly the verb in the

imperative af%::he_“gentral Ilngms’nc motif around which language use and learning are organised.
3. Culture: CquU:r'e"i's’:t:Hg‘; I:i}festy|e of people who speak the language natively. Daily habits, social

life traditions should be learned.

4. Teachers' Role: Initially the teacher is the director of all student behaviour. In the later stages,

the teacher is being directed.

5. Students' Role: Initially students are the followers of the teacher. Usually after ten to twenty
hours, of instruction some students will be ready to speak the language. At this point they start

to direct the teacher.

14
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6. Interactions: T with whole group, T- respond by students non-verbally; Sts - Sts; St - st

7. Vocabulary Teaching: Vocabulary is introduced through imperatives. Verb is the kemel. Other
categories like adjective, adverb, and noun can be introduced around verb. Objects, especially

the objects in the immediate environment are introduced.

8. Grammar Teaching: Imperatives play an important role. Multi-word chunks, single-word chunks
are used with imperatives. The teacher uses his/her creativity to introduce various grammatical
patterns with the accompaniment of imperatives.

E.g. For the introduction of “If * clause type 1

"Stand up f you are from Ankara"
"Smile if you are wearing a blue T-shirt"

9. Materials: Objects around in the classroomévisua , written

can be used.

10. Syllabus: Sentence based syllabus wit

requires initial attention to meanil

11. Role of L1: The method is in

heir students' actions.

students to perforni \s students become more advanced, their

errors. As ! 'm e"advanced teachers can correct more minor errors.

15. Student's Feelings: The teacher should not force the students to speak. Silent period must be
taken into ccnSIderatton When they begln to speak, perfection is not necessary. Stress should
be reduced. The teacher should use ‘zany commands" and humorous skits of actions to make

classes more enjoyable.
16.Techniques:
A) Commands: Use of commands is the major technique. Commands are given to students to

perform an action; actions make meaning clear.

15
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B) Role reversal: Students command their teacher and classmates to perform actions. , \

Students speak after the silent period. Students should not be forced before they feel ready.

C) Action sequence: The teacher may give three connected commands (e.g. "Point to the door,
walk to the door, and touch the door")

17. Skills: Natural order of skills:
1. Listening (Very important during the silent period)

2. Speaking (teacher should not force sts to produce the language especially during the silent
period sts are expected to produce the target language voluntarily)

3. Reading
4. Writing

1. Learning Theory: Little is known about the 'l’;arni'
Activities that involve real communication promote lea aﬁbuage that is meaningful to the
learner supports the learning process. ) '

2. Language Theory: Language is for communication. The goal of language teaching is to
develop "communicative competence". Using the language appropriately in social contexts is

important and communicatiy petence should be acquired.

What is language accordi Communicative Approach?

eaning. +

is for interaction and communication. +-

s its functional and communicative uses. +

t merely its grammatical and structural features, but
municative meaning as exemplified in discourse. -

B) The primary function:of
C) The structure of language refl

‘ ay life of people. There are some important aspects of language
which aré A v munibation; for instance, the use of non-verbal behaviour. Body
language, Bt |

4. Teacher's Role heteacher is a facilitator of his/her students' leaming. He/she is a manager of
classroom activities. He/she acts as an advisor and monitors students' performance.

5. Students' Role: Students are communicators. They are engaged in negotiating meaning
actively. Students are responsible are responsible managers of their own learning.

6. Interactions: St-st interactions take place very often. Students benefit from group work, pair
work, group discussions, projects...etc.

7. Vocabulary Teaching: Meaning is paramount. Meaning should be conveyed through visual

aids, real objects, models, and context. Vocabulary should be taught within the context.

16
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8. Grammar Teaching: Each linguistic form has a function. One function may be expressed with

different forms.

e.g. (Asking for permission "May | go out?” Or “Would you let me go out?” etc.)
In addition, different forms may have one function.
E.g. (The modal "can" has various functions)

"I can lift this chaif" = ability
"It can rain today" = strong possibility

"Can | use your telephone?" = asking for permission

Functions are taught explicitly. Grammatical expl
believed to be useful er the acquisition of the form
9. Materials: Authentic materials. Articles from
advertisements...etc., which are used by natiy

Communicative activities (informatio

support meaning. Task base

classes.

10. Syllabus: Usually (but not a
location).

11. Role of L1: Students'

13. Goals and ( o make students communrcatlvely competent (i.e., being able to use

the target language appropna’rely |n a given context). For this reason, students need

knowledge of Imgurstrc forms meanmgs and functions. Students must know that many

different forms can be used to perform a function, and one single form can serve a variety of
functions. Students should be able to choose the most appropriate form for a specific function.
14. Error Correction: Errors of form can be tolerated since they are natural outcome of the

development of communication skills. Students can have limited linguistic knowledge and still
be successful communicators.

17
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15. Sts' Feelings: Students' motivation is important. Students should feel that they are leamin,

something useful for their lives. Students' security is enhanced by many opportunities for co-
operative interactions with their fellow students and the teacher. The teacher gives students an
opportunity to express ideas and opinions on a regular basis so that students integrate the
target language with their own personality. Thus, they feel more secure about using the target
language. Games, dramas and other enjoyable activities are used to make classroom

—....-atmosphere better, more friend|y‘and relaxing.

16. Techniques:

a) Authentic Materials: Genuine materials from néiivspapers, ma(j:_ ines, videos from

real English TV channels, menus, time tables, etq;_if

b) Scrambled Sentences: for cohesion and ohere

c) Language Games: In order to providew\i" e practice of the target

language. '

d) Picture Strip Story: This activity provides ~gaps. Students discuss which
activity should come first.

e) Role Play: this technique provides the opportunity to practise the target language in
vaﬁous social contexts. If the role plays is unprepared improvisation it also provides

genuine communication formation gap - natural unpredictability of what each

18
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KPSS INGILIZCE OGRETMENLIGI DERS
NOTLARI
UNIT 1

THE ORIGINS OF LANGUAGE

We simply do not know how language
originated. We do not know that spoken
language developed well before written
language. Yet we have no physical evidence
related to the speech of our ancestors and
because of this absence of evidence,
speculations about the g%i\ns of human
speech have been developed. Vol ol

The Divine Source

The basic idea of the theory is: “If infants were
allowed to grow up without hearing any
language they would spontaneously begin
using the original God-given language. *

The Natural Sound Source

“Primitive words could have been imitations of
the natural sounds which early men & women
heard around them “Examples cuckoo, splash,
bang, bggLn This view has been called "bow-
wow theory “of language origin and these
words echoing natural sounds are called

{"“onomatopoeic } onomopoteia words “
«

A similar suggestion: “The original sounds of
language came from natural cries of emotion
such as pain, anger & joy. Examples : Ouchl
Ahl Heyl

Yo-heave-ho Theory (physiel obfort) ﬂJocl'?\l Ldex b

The sounds of a person involved in phySICaI
effort could be the source of our language
espeCIally when that physical effort involved
several people and had to be coordinated.

The importance of yo-heave-ho theory is that it
places the development of human language in
some \S;O/C/I,il_w ”QQQIEXT.

The Oral-Gesture Source
The theory comes from the idea that there is
link between {physical —gesture] & {orally

produced sounds. First of all a set of physical
gestures was developed as a means of
communication. Then a set of oral gestures
especially involving the mouth developed in
which the movements of the tongue, lips & so
on where recognized according to patterns of
movement similar to physical gestures.

Glossogenetics
The focus is on the biological basis of the

formation. In the evolutionary development
there aré certain physical features, best
thought of partial adaptations that appear to be

relevant for speech. By themselves, such
features would not lead to speech production,
but they are good (Clues) that a creature
possessing such features probably has the
capacity for speech.

Physiological Adaptations

Human teeth, fips, mouth, tongue, larynx,
pharynx & bram have been created in such a
way to coordinate in producmg speech soug
Their places, conriections & coordlnatlve
functions make humankind different from all
the living creatures.

Interactions & Transactions
There are two major functions of language:

* Interactional Function: It is related to_how
human_ us age to_interact eachi
_other, sacially or emotlonally, how they express
their feelings or their ideas.

* Transactional Function: It is related to how

human use their linguistic abilities to transferi_ "
knowledge from one generation to the next.

UNIT 2
THE DEVELOPMENT OF WRITING

Much of the wevidence used in the
reconstruction of \ancient _wijting  systems,

comes from inscriptions(on sto of tablets)
found in the(rubble of ruined djties = ¥\ (_ f[dal\fi((u

n2107 [erde,

Pictograms & Ideograms

A Picture representing_a particular_ image in a -
consistent way it is called ll5|cture wrltlng‘l or|?
Pictogram. There must be a link between the
pictogram and its meaning. So, we can easily
understand what it refers to when we look at
the pictogram.

More abstract forms of pictograms are called
Ideograms, The relag’tio_lﬁbimmw entity
and the symbel i$<not easily understadpd like
pigtogramsy

*\ A shared property Jof both pictograms &\/

ideograms is that they do not present words or
sounds in a particular language. %lar fesler! vide ﬁv?f“’

(Togogram-> wares - gooleren

When symbols come to be used to represent
words in a language they are described as
i g or log ograms.

Logographic writing was used by Sumerians &
eir——parti riptions are called
UNEIFORM WRITING) Cuneiform means

wedge-shaped and 1t was produced by

pressing a wedge shaped implement into soft
clay tablets When we consider the relationship

SV Yol |
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between the written form & the object it
represents, it is arbitrary.

( accept the cuneiform inscriptions of
umerian “the earliest _known _writing

system” !

Rebus Writing
The symbol for one entity is taken over as the
symbol for the sound of the spoken word used
: to refer to that entity e it
Véne_symbol can _be used in many different
ways, with a range of meanings. This brings a
sizeable reduction in the number of symbols
needed in a writing system.

Syliabic Writing

When a writing system employs a set of
symbols which represent the pronunciations of
syllables it is described as syllabic writing.
There are no_purely syllabic writing systems in

{
DE

« ¢ Displacement ) Talking about things that
happened in the past happens now or will
happen in the future.

There is no displacement in

\; communication.
L Excegnlob Bee communication has

d|sp|acement in an extremely limited form. A
bee can show the others the source of the
food. gbal arist

~_Arbitrariness.) The word and object are not
related to each other. e.g. dog. Cat

No arbitrary ~ examples:
Onomatgpoeic sounds e.g. cuckoo, crash,
squelch

Majority of animal signals have a clear
connection with the conveyed message.
Animal communication is non-arbitrary.

animal

s Productivity} ( Creavity / open-endedness )

Language users create new words as they
need them. It is an aspect of language which is

use today, but modern Japanese can be
written with single symbols which represent
spoken syllables & is consequently often
described as having a syllabic writing or a
syllabus.

Alphabetic Writing

An alphabet is essentially a set of written
symbols which each represent a single type of
sound.

Written English

ﬁ spelling of written English took place in
15' century, via printing, so Wnch
affected the written forms.

« Many of the early prmters were Dutch, so
they were not very successful in English
pronunciafion.

. Since the 15" century spoken English has
undergone a lot of changes.

UNIT 3

THE PROPERTIES OF LANGUAGE

catlve VS, Informatwe)
Communlcatlve To convey a message

intentionally. e.g. All the things you say for

unicating.
{ I;%ormati_y,ej Unintentional messages e.g. If you

sneeze the person you are talking to can
understand that you have a cold. / If you have
a strange accent the person you are talking to
can understand you are from some other part
of the country.

@ique Properties of A Lanqua@
These features are uniquely a part of human
language.

linked to the fact that the potential number of
utterances in any human language is infinite.
Animal have fixed reference. Each signal
refers to sth, but these signals can not be
manipulated.

. Lultural Transmission..) Language passes

from one generation to another. In animals
there is an instinctively produce process but
human infants growing up in isolation produce
no instinctive language. Cultural transmission

is only cruc1a| in the human acquisition
process

s ssJ Individual sounds can change
the meanlng e.g. pack — back , bin — pin. This

property is called discreteness.
- [Duality) To use some sounds in different

places. e.g. cat — act . Sounds are the same
but the meanings are different. 4~

There is no duality in animal communication.
Other Properties

a-) Vocal-.auditory channel: Producing sounds
by the vocal organs and perceiving them by
ears.

b-) Rempromtx Any. speaker / reader can also

be a listener / receiver.

c-) Specialization: Language is used
hngwstlcally ‘
d-) Unseen but heard

messages can plcked up by anyone.

e-)R ) Linguistic signals are produced
& d|sappeared quickly.

UNIT 5

THE SOUNDS OF LANGUAGE

The sounds of spoken English don't match up,

a lot of time, with letters of English. The
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solution to describe the sounds of a language
like English is to produce a separate alphabet
with  symbols which represent sounds.
Such a set of symbols is called the
“PHONETIC ALPHABET".

Phonetics: The general study of the
characteristics of speech sounds is called
“phonetics”. We have got four areas of study
within phonetics.

a-) Articulatory Phonetics: The study of how
speech sounds are made, or articulated.
b-) Acoustic Phonetics: It deals with the
physical properties of speech as sound waves
in the air.

c-) Auditory Phonetics: It deals with the
reception, via the ear, of speech sounds.
d-) Forensic Phonetics: It deals with the
identification of the speaker and the analysis of
recorded utterances.

ARTICULATION

*+ Voiceless: The air is not destructed at the
glottis. So there would be no vibration.
+ Voiced: When the vocal cards are drawn
together, the air from the lungs repeatedly
pushes them apart as it passes through,
creating a vibration effect.

Place of Articulation: It is the location, inside
the month, at which the constriction takes
place. We use the symbols of the phonetic
alphabet to donate specific sounds. These
symbols are enclosed within square brackets
(.

1- Bilabials: The sounds formed using both
upper and lower lips.

2- Labiodentals: The sounds formed with the
upper teeth & the lower lip.

3- Dentals: The sounds formed with the tongue
tip behind the upper front teeth.

4- Alveolar: The sounds formed with the front
part of the tongue on the alveolar ridge.

5- Alveo-palatals: The sounds produced with
the tongue at the very front of the palate, near
the alveolar ridge.

6- Velars: The sounds produced with the back
of the tongue, against the velum.

7- Glottal: The sounds produced without the
active use of the tongue & other parts of the
mouth.

Manner of Articulation: How the sounds
articulated.

1- Stops: The sounds produced by some form
of complete "stopping” of the airstream and
then letting it go abruptly.

2-Fricatives:The sounds produced by almost
blocking the airstream, and having the air push
through the narrow opening. As the air pushed
through, a type of friction is produced.
3- Affricates: The sounds produced by
combining brief stopping of the airstream with

an obstructed release which causes some
friction.

4-Nasal: The sounds produced by lowering the
velum and the airstream is allowed to flow out
through the nose.

S- Approximants: Articulation of these sounds
is strongly influenced by the following vowel
sound.

a-) Glides: The sounds produced with the
tongue moving to or from the position of a
nearby vowel.

b-) Liquids: The sounds formed by letting the
airstream flow around the sides of the tongue
as it makes contact with the alveolar ridge.
B-Glottal stops: It occurs when the space
between the vocal cords is closed completely,
very briefly, and then realized.

7-Flap: The sounds produced by the tongue tip
being thrown against the alveolar ridge for an
instant.

Vowels: They are produced with a relatively
free flow of air. They are all typically voiced.
Front versus a back and a high versus a low
area.

Diphthongs: Combined vowel sounds which
contain two different sounds are called
diaphanous. They begin with a vowel sound
and with a glide.

UNIT 6

THE SOUND PATTERNS OF LANGUAGE
Physically different individuals would

inevitably have physically different vocal tracts,

in terms of size & shape.

* Since every individual has a physically

different vocal tract, every individual will

pronounce sounds differently.

* Each individual will not pronounce the word

‘me" in a physically identical manner on every

occasion.

(Phonology:)The description of the systems and

patterns of speech sounds in a language. It is

concerned with the ways in which speech

sounds form systems & patterns inhuman

language Phonology permits a speaker:

* To produce sounds that form meaningful

utterances. v~

* To recognize a foreign accent. v~

* To make up new words.

* To form plurals or past tenses, etc.

Bhonemes: Each meaning — distinguishing
sound in a language is described as a
‘phoneme”. It is the single sound, type which
came to be represented by<a_ g hal.
Slash marks are conventionally used to
indicate a phoneme, /t/ .

* Phoneme functions contrastively. This

contrastive property is the basic operational
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test for determining the phonemes which exist
in a language. If we substitute one sound for
another in a word and there is a change of
meaning, then two sounds represent different
phonemes.

+ Place of articulation, manner of articulation,
voiced, voiceless are the distinguishing
features of the sounds. If the feature is
present, we mark it with a plus ( + ) sign: if it
isn't present, we use (- ) minus sign. /p/ -
Voice, + Bilabial, + Stop)

Phones: They are different versions of a sound
type. Phones are represented in square
brackets.

Allophones; When we have a set of phones, all
of which are versions of one phoneme, we
refer to them as the allophone of that
phoneme. e.g. Bean, bead.

Aspiration: When we are producing the same
sound in different words, sometimes extra puff

__of air is produced for the same sound. This

almost at the same time as the next is called
co-articulation. Articulation effects are called
“assimilation” & “Ellision”.

+ Assimilation: When two phonemes occur in
sequence & some aspect of one phoneme is
taken or copied by the other the process is
known as “assimilation”. This process is
occasioned by ease of articulation in everyday
talk. For example, only vowel becomes nasal
whenever it immediately precedes a nasal.
E.g. can => | can go.

» Elision: Omission of a sound segment which
would be present in the deliberate
pronunciation of a word in isolation is
technically described as “elision”. e.g. He must
be. Aspects...

UNIT 7

WORDS & WORD FORMATION

feature is just for stops (b, p, t, d, k, g ) e.g.
Pit, spit.

+ Substituting allophones only result in a
different pronunciation of the same word.
Minimal Pairs: VWhen two words such as * pat
& “ bat * are identical in form expect for a
contrast in one phoneme, occuring in the same
position, the two words are described as a
minimal pair. e.g. Feat, fit, fat, fate

Phonotactics: There are definite patterns to the
types of sound combinations permitted in a
language. We can form nonsense words which
are permissible forms with no meanings. They
represent identical gaps in the vocabulary of
English. E.g. “lig" or "vig" (not English words
but possible).

But “sing” or "mig" are not obeying same
constraints on the sequence. Such constraints
are called the "Phonotactics” of a language.

(Syllabus & Cmste@: A syllable is composed
one or more phonemes & it must contain a
vowel_sound. Every syliable has a nucleus,
usually a vowel-liquid or nasal. The basic
elements of the syllable are the onset (one or
more consconants) and the rhyme. Plus any
following consonants treated as the coda.

+ The syllabus which hasn’t got a coda are
known * OPEN SYLLABUS “, when a coda is
present, they are «called * CLOSED
SYLLABUS” .
Cup => closed syllable no => open syllable

» Both onset and coda can consist of more
than one consonant known as a CONSONANT
CLUSTER. /s/ + (Ip/, It/ /kly + (Irl, N, Iwl)
Co-articulation effects: Our talk is fast &
spontaneous & it requires our articulators to
move from one sound to the next without
stopping. The process of making one sound

PROCESSES

These word-formation processes are still being
discusses among scholars. While there is
disagreement among them in this area, there
do seem to be regular processes involved.

1- COINAGE: The least common processes of
word-formation in English is "Coinage”. That is
the invention of totally new terms and using it
for any version of that product. Ex. Kleenex,
Teflon, Xerox, nylon, aspirin, zipper...

- 1 - ~ 1
2- BORROWING: That is taking over of words
from other languages. Ex. Alcohol ( Arabic ) ,
Croig,gani{French ) , Robot ( Czech ) , Bass (
Dutch ), Piang (ltalian ) , Yogu“niu Turkish ) ...
- A special type of borrowing is described as “
loan-translation “ or “ calgue “ . In this process,
there is a direct translation of the elements of a
word into the borrowing language.

Ex. Un gratteciel ( French ) — It is translated as
a “scrape-sky”.
- It is normally referred to as a “skyscraper”.

3- COMPOUNDING: The joining of two
separate words to produce a single form is
called “Compounding”. It is very common in
German English, but less common in French,
Spanish. Ex. Bookcase, fingerprint, sunburn,
wallpaper... 1 ""\ 7
4- BLENDING: Blending is typically
accomplished by taking only the beginning of
one word and joining it to the end of the other
word.

Ex. Gasoline + Alcohol => Gasochol
Smoke + Fog => Smog
Binary + Digit => Bit

Breakfast + Lunch => Brunch
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5- CLIPPING : When a word of more than one
syllable is reduced to a shorter form, often in
casual speech, is called clipping.

Ex. Gasoline => Gas
Advertisement => Ad
Situation comedy => Sitcom
Chemistery => Chem
Examination => Exam

Gympnastics => Gym

8- BACKFORMATION : A word of one type of (
usually a noun ) is reduced to form another
word of a different type ( usually a verb ) .

Ex. Television - I7 Televise
Donation . => Donate
Option => Opt .

* A longer word is reduced to a single syllable,
then * —y “or * -ie " is added to the end. And
this is known as THYPOCORISMS.™.

Ex. Moving pictures => MO\/@
Television => Te@
Australian => Aussie

7- CONVERSION: A change in the function of
a word, as , for example, when a noun comes
to be used as verb ( without any reduction } , is
generally known as Conversion. This process
can also be called as “category change” and
“functional change”.

Ex. Butter (n) => Have you buttered (v) the
toast?

Paper (n) => He is papering (v) the bedroom
walls.

+ Conversion can involve verbs becoming
nouns.

Ex. Guess (v) => A guess
Spy (V) => A spy
Must (v) => A must

To print out (v) => A print out
To take over (v) => A take over

8- ACRONYMS: Acronyms are formed from
the initial letters of a set of other words. pATO (A8
Ex. Compact Dick : CD , Personal Identification
Number . PIN. , Video Cassette Recorder :
CR., Automatic Teller Machine : ATM , Radio
Detecting and Ranging ( RADAR ) ...

9- DERIVATION: It is accomplished by means
of a large number of small bits of English.
These small bits are called "affixes” and this
process is called "Derivation”.

Ex: —un/ -less / -ish / mis- / pre- / —full / -ism /
-ness ...

Unhappy, boyish, misrepresent, joyful,
careless, sadness, prejudge, terrorism ...

* Prefixes & Suffixes: Some affixes have to be
added to the beginning of a word. These are
called PREFIXES. Some affixes have to be
added to the end of the word. They are called
SUFFIXES.

Ex. Mislead mis => prefix
Disrespectful dis => prefix ful => suffix

* Infixes: Infix is an affix which is incorporated
inside another word. They are not normally to
be found in English. Examples are from
Kamhmu.

Ex. See => To Drill => Srnee => A drill
Toh => To Chisel => Trnoh => A chisel

Ex: (English) Absogoddamlutely!
Hallebloadylujah!

UNIT 8:
MORPHOLOGY

Morphology is the study of forms. It has been
used to describe that type of investigating
which analyses all those basic elements which
are used in a language. What we have been
describing as elements in the form of a
linguistic message is known as morphemes.
Morphemes: Morpheme is the minimal unit of
meaning or grammatical function.

Ex. Tourists contains 3 morphemes. Tour + ist
+s

Free Morphemes: They can stand by
themselves as single words. Ex Tour, open
stay ...

Bound Morphemes: They cannot normally
stand alone but they are typically attached to
another form. Affixes are bound morphemes.
Ex. re-, -ist, -ed, -s ...

* When free morphemes are used with bound
morphemes, the basic word — form involved is
technically known as the “stem”.

Ex. un dress ed un=> Prefix ( bound ) , dress
=> stem ( free ), ed=> suffix ( bound )

+ Free morphemes fall into two categories:

1- Lexical Morphemes: The set of ordinary
nouns adjectives and verbs which we think of
the words which carry the content of messages
we convey. They are called open class of
words, since we can add new lexical
morphemes to the language easily.
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2- Functional Morphemes : This set consists
largely of functional words in the language
such as conjunctions, prepositions, articles and
pronouns. They are called close class of
words, since we almost never add new
functional morphemes to the language.

Ex. and, but, on, near, above => functional
morphemes
Sad, long, look => lexical morphemes

FREE MORPHEMES: LEXICAL
MORPHEMES & FUNCTIONAL
MORPHEMES Il

« Bound Morphemes can also be divided into
two types.

1- Derivational Morphemes: These are used to
make new words in the language and are often
used to make words of a different grammatical
category from the stem.

Ex. good => adjective good +_ness => noun
Care => noun care + less => adjective

2- Inflectional Morphemes: These are not used
to produce new words in the English language,
but rather to indicate aspects of the
grammatical function of a word. Plural markers,
possessive markers, tense markers,
comparative & superlative markers are
inflectional morphemes.

Ex. Tim's two sisters ;: Tim’'s ‘s => inflectional ,
sisters s => inflectional

Derivational Versus Inflectional

+ An inflectional morpheme never changes the
grammatical category of a word.

Ex. old => adj. , Older => ad;.

+ A derivational morpheme can change the
grammatical category of a word.

Ex. teach => verb , teacher => noun

Some morphemes look the same but this does
not mean that they do the same kind of word.
Ex. teacher => suffix + inflectional
Younger => suffix + derivational

Whenever there is a derivational suffix and
inflectional suffix attached to the same word |,
they always appear in that order.

Ex. teach + er + s => stem + derivational +
inflectional

Morphological Description

The girl's wildness shocked the teachers.

The (functional) , girl (lexical) , ‘s (inflectional) ,
wild (lexical) , ness (derivational) , shock
(lexical) , -ed (inflectional) , the (functional) ,

teach (lexical) , -er (derivational) -s

(inflectional).

*CATEGORIES OF MORPHEMES: FREE (a-
Lexical b- Functional) & BOUND (a-
Derivational b- Inflectional)

Problems in Morphological Description

1- The inflectional morpheme —s is added to
“cat” and we get the plural “cats”. What is the
inflectional morpheme which makes sheep the
plural of sheep?

Ex. went past tense of go.

Legal => Is it the same morpheme as in
“international’.

Solution: A full description of English
morphology will have to take account of both
historical influences and the effect of borrowed
elements.

Ex. Law => borrowed into old English from old
Norse

Legal => borrowed from the Latin form of “legal
is” (of the law)

Morphs & Allomorphs
Morphs: The actual forms used to realize

morphemes.
Ex. cats => consists of two morphemes
An inflectional morpheme (-s)

A lexical morpheme (cat)

Allomorphs: The actual forms of the morphs
which result from the single morpheme “plural’
turn out to be different. They are all allomorphs
of the one morpheme.

Ex. sheep ( s) => sheep ( p )
Sheep ( zero morpheme )

» zero morpheme is one allomorph of plural.
Reduplication: Repetition device as a means of
inflectional marking.

Ex. Hocano language

lo ( head ) => wululo ( heads )
Alan ( road ) => daldalan ( roads )
lag ( life ) => bibiag ( lives ) .

UNIT 9
PHRASES & SENTENCES: GRAMMAR

Grammar: We need a way of describing the
structure of phrases which will account for all
of the grammatical sequences & rule out all the
ungrammatical sequences providing such an
account involves us in the study of grammar.
The phrases & sentences can be described as
ili-formed or well-formed.

Types of Grammar

1- Each adult speaker of a language clearly
has some type of mental grammar. This
grammar is subconscious & is not the result of
any teaching.

2- This cannot be considered as ‘linguistic



O7ZBIL.

EGITIM KURUMLARI

etiquette” which is the identification of the
proper or best structures to be used in a
language.

3- This is the study and analysis of structures
found in a language, usually with the aim of
establishing a description of the grammar of
English.

Parts of the speech: The terms for the parts of
speech are nouns, adjectives, verbs, adverbs,
prepositions, pronouns, and conjunctions.
Traditional Grammar: Since there were well-
established grammatical descriptions of these
older languages, it seemed appropriate to
adopt the existing categories from these
descriptions and apply them in the analysis of
languages like English.

Traditional Categories: Agreement (number,
person), Tense (Active Voice, Passive Voice),
Gender (Natural Gender, Grammatical
Gender). ’
+ Agreement on number: That's whether noun
is singular or plural.

+ Agreement on Person: This covers the
distinctions of persons (He, she, it, we, you,
they)

We => first

She => third person singular
+ Agreement on tense: For example, the verb
(likes) is the present tense, which is
distinguished from past tense (liked).
» Agreement on Voice: for ex. “The boy likes
his dog. * The sentence is in the Active Voice ,
with the boy doing the liking. An alternative is
the Passive Voice, in which the liking is done
to the boy, as in “The boy is liked by his dog”
or just “The boy is liked”.
+ Agreement on Gender: This helps us to
describe the agreement between “boy” and
“his”. This relationship is described as Natural
- Gender mainly derived from a biological
distinction between male & female. The other
relationship is described as Grammatical
Gender. Nouns are classified according to their
gender class, typically articles and adjectives
take different forms to agree with the gender of
noun.

Ex. She Her => Natural Gender
Die Sone ( German ) ( Grammatical Gender )

person plural

{components J within a sentence,

The Descriptive Approach

Describing the regular structures of the
language as it is used, not according to some
view of how it should be used is called the
Descriptive Approach. Analysis collect samples
of the language they are interested and they
describe the structures of the language. We
have got two different categories under this
approach; Structural Analysis & Immediate

Constituent Analysis.

1- Structural Analysis: Its main concern is to
investigate distribution of forms in a language.
The method employed involves the use of
‘test-frames”® which can be sentences with
empty slots in them.
Ex.The makes a lot of noice.

» “Donkey, car, radio, etc... “fit in the same
test-frame and they are the examples of the
same grammatical category "noun”. But “a dog,
the car” don't fit the test-frame. They require
different test-frames. They are the examples of
the same grammatical category which is “noun
phrase”.

2- Immediate Constituent Analysis: This
approach is designed to show new small
constituents (components) in sentences go
together to form larger constituents. (Analyzing
the sentence by dividing it to different
categories such as “noun phrase”, ‘“verb
phrase”, & “prepositional phrase”.

Ex. Her father brought a shotgun to the
wedding.

Her father => noun phrase brought a shotgun
=> verb phrase to the wedding => prepositional
phrase.

UNIT 10

SYNTAX

) S we are
studying what is technically known as the
syntax of a language. Syntax means “a setting
out together” or "arrangement”.

If we colcentrate on the(;t:ucture & orderina

A\ Corene’
The Prescriptive Approach wLGenerative Grammar)\l"w‘“’e O)&ja\‘ oln gram

The view of grammar as a set of rules for the ‘i\\;?glf the sentences of a language can be seen as
correct or proper use of a language may be }}\t}a comparable set, then there must be a set of
characterized as the Prescriptive Approach. ‘§§‘ explicit_rules ,which yield those sentences.
Grammarians set out rules for the correct @\

proper use of English.

Ex. Never begin a sentence with * AND .

You mustn't split an infinitive. This rule can be
broken it isn't because of the English forms are
bad, it is because of the breaking supposed
rule of Latin Grammar.

Such a set of explicit rules is a “generative
grammar”.
Some properties of grammar:

1- The grammar will generate all the wel-
formed syntactic structures and fail to generate
any ill-formed structures.
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2- The grammar will have @ finite number of
rules, but will be capable of generating an
infinite  number of well-formed structures.
3- The rules of this grammar will need the
property of recursion.

n.
st

‘vReg_ursion?- The capacity to be applied more
than once in generating a structure.

4- This grammar also shows how some
superficially distinct sentences are closely

|

related & how some superficially similar .

sentences are in fact distinct.

Deep & Surface Structures
Charlie broke the
The window was broken by Charlie.

window.

Their syntactic forms are different. One is an
active sentence, the other is a passive one. So
it can be said that they differ in “surface
structure”, however, their deep structures are
identical. They carry the same _meaning. The
deep structure is an abstract level of structural
organisation in which all the elements
determining  structural interpretation are
represented.’

Y _G\L“’"‘~

e o Nl
(Structural Xr’n-@/

fnie wWhackéd-a man with an umbrella.
This sentence is structurally ambiguous since it
has two underlying interpretations which would
be represented differently in the deep
structure.
Different Approaches
There continue to be many different
approaches among those who claim to analyze
language in terms of generative grammar, and
many more among those who are critical of the
whole system.
Labelled Tree Diagram
It is a way of showing all the constituents in a
hierarchical order.
Phrase Structure Rules
We can simply treat tree diagram as a static
representation of the structure of the sentence
at the bottom of the diagram. The alternative
view is to treat the diagram as a dynamic
format, in the sense that it represents a way of
“generating” not only that sentence but a very
large number of sentences with only a small
number of rules. These are called “phrase
structure rules”.

Back to Recursion

The phrase structure rules have no recursive
elements. However, we have to be able to
repeat some symbols on the right side of the
arrow.

Mary helped George.

In the sentence above there are no recursive
elements. But

Cathy thought Mary helped George or,

John said Cathy thought Mary helped George.
Have recursive elements. In these sentences
we need to add V & PN to our lexical rules.

Transformational Rules
a- George  helped Mary -
b- Yesterday George helped Mary.

yesterday.

Phrase structure rules will generate all
sentences with fixed word order to the
constituents. So sentence “ a * will be defined
by phrase structure rules easily while sentence
“b “ will not. Here we have to transform some
of the elements.

UNIT 11

SEMANTICS

It is the study of the thggr;ai“nq of _words)

phrases and sentences. Linguistic semantics
deals with the conventional meaning conveyed
by the use of words and sentences of a
language.

Conceptual Vs. Associative Meaning
Conceptual Meaning covers these basic,
essential components of meaning which are-
conveyed by the literal use of a word. E.g
needle : thin , sharp, steel, instrument.

Associative Meaning is the idea, connection
what that specific word brings to you. E.g
needle : painful

Semantic Features

e.g. The hamburger ate the man.

This sentence is syntactically perfect : S => NP
+VP (V+NP)

But the meaning is not acceptable. The verb
and the subject do not relate with each other.
We identify the meaning by analyzing some
features.

Semantic Roles

Agent, Theme, Instrument

Mary wrote the letter with my pen.

a- Agent: The entity that performs the action
(Mary) .
b- Theme: The entity that is involved in or
affected by the action (the Iletter).
c- Instrument: The entity that is used by the
agent to perform the action (my pen).

Experiences, Location, Source, Goal
a- Experiences: When a noun phrase (as the
person) performs an action including a feeling,
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a perception do not actually perform the action,
it happen by itself and you feel it.

e.g Mary saw a mosquito on the wall. saw =>
experiences

Mary cooked the meal last night. cooked =>
agent

b- Location : The direction or the place of an
entity.

e.g. Mary saw a mosquito on the wall. => on
the wall

c- Source is where an entity moves from and
Goal is where an entity moves to .

e.g Sally borrowed some Money from Tom
bought a birthday present and gave it to Sam.
Tom => source Sam => goal

Lexical Relations
) 2 or more forms with very closely
related meanings.

e.g broad — wide , hide — conceal

@ 2 forms of with opposite meaning.

e.g quick — slow . big — small

- Gradable Antonyms : Antonyms that can be
used in comparative constructions.

e.g bigger than — smaller than

the negative of one member of the pair does
not necessarily imply the other v

e. g. That dog is not old. (It does not have
tome an * that dog is young “) .

- Non - Gradable Antonyms (Complementary
Pairs). Comparative constructions are not
normally used, and the negative of one
member does imply the other.

e.g. deader / more dead => not possible

e.g. that person is not dead : that person is
alive.

Reversives

They do the opposite of the other action.

e.g. tie — untie , enter — exit
[ Hyponymy): when the meaning of one_form is
included

in the meaning of another, the
relationship is described as hyponymy.
e. g . rose — flower , carrot — vegetable
rose is a hyponymy of
carrot is a hyponymy of vegetable

flower

gé' Co — Hyponymy / Super ordinate
¢S Animal ( super ordinate ) => horse / dog / bird

obnuptart

Horse, dog , bird => co- hyponyms of animal

Prototypes
A prototype is the best example of a category.
Homophony / Homonymy / Polysemy

phony:) when two or more different
written forms have the same pronunciation
they are described as homophones.
e.g bear — bare , meet — meat
Homonymy: when one written and spoken
called homonymy.

~Collocatio

:_When one form ( written & spoken )
as multiple meanings which are all related by
extension -

e. g . head => top of your body / top of a glass

of beer / top of a compan
eton ;

keling lo—

type of relation between words @/esVd=

based simply on a close connection in
everyday experience.

e.g. botile — coke ( a container — contents
relation )
car - wheels ( a whole — part relation )
king — crown ( a representative — symbol
relation

..

fogether.

e. g. hammer - nail
table - chair
salt — pepper

They frequently occur together.

UNIT 12 : PRAGMATICS
The study of intended speaker meaning is
called Pragmatics.

Invisible Meaning

g is the study of invisible meaning or
how we recognize what is meant even when it
is not actually said. Speakers depend on a lot
of shared assumptions and expectations. You
use the meanings of the words, in combination,
and the context in which they occur, and you
try to arrive at what_the writer of the sign

o Ttended NS message to

. E.g. Baby &

~ Toddler sale — Not selling children but selling

clothes for babies.

Context

We have got two kinds of contexts.

1- one kind is best described as linguistic
context.-also known as co-text. The co-text of a
word is the set of other words used in the
same phrase or sentence.

e.g. | get to the bank to cash a cheque.

Bank is homonym. By looking at other words in
the sentence we know which type of bank is
intended.

2- another type of context is described _as
physical context. Our understanding of what

we read and hear is tied to the physical
context, particularly the time and place.

e.g. The word bank on the wall of a building in
a city.

Dexis

There are some words in the language that
cannot be interpreted at all unless the physical
context is known. These words are “here,

Tlrsted

veda

W
Cary whoe

TRt A W <L B TP
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there, this, that, now, then, yesterday, come * |
pronouns, such as* |, you, him, her, them * .
e.g. You will have to bring that back tomorrow,
because they are not here now. — this
sentence is vague.

You, that, tomorrow, they, here , now => these
expressions are called deictic.

Person deixis . expressions used to point to a
person.

Place deixis : words used to point to a location.
Time deixis . expressions used to point to a
time.

There is a distinction between what is marked
as close to the speaker ( this, that, now ) .
What is marked as distant ( that, there, then ).

Reference
Reference is an act by which a speaker uses
language to enable a listener to identify
something.

Chomsky refers to sth. The key process here is
called inference. An inference is any additional
information used by the listener to connect
what is said to what must be meant. The
listener has to infer that the name of the writer
of a book can be used to identify a book by
that writer.

Anaphora

- Can I have
- Yeah, it is on the table.
The second underlined referring expression is
an example of anaphora and the first mention
is called antecedent. * Book “ is antecedent, “ it
“ is the anaphoric expression.

your book?

Presupposition

Speakers design their linguistic messages on
the basis of assumptions about what their
hearers already know. What a speaker
assumes is true or known by the hearer can be
described as presupposition.

e.g. Your brother is waiting for you. — There is
a presupposition that you have a brother.

* Constancy under negation “ test is applied for
presupposition.

My car is wreck. / my car is not wreck. => * |
have a car “ remains true in both.

Speech Acts

The use of the term " speech act “ covers
actions such as requesting , commanding,
questioning, informing. We use some linguistic
forms with some functions.

When a speaker does not know sth and asks
the hearer to provide the information, she
typically produces a direct speech act.

e.g Can you ride a bike ?

[
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Some questions are not about your ability to do
sth.

You would not treat it as a question at all. Such
an expression is described as an indirect
speech act.
e.g. Can you pass the salt ?
Politeness

Politeness is showing awareness of another
person’'s face. Your face is your public self-
image. Face — threatening act represents a
threat to another person's self image.
Whenever you say something that lessens the
possible threat to another’s face, it is called a
face — saving act.

You have both a negative and a positive face.
Your negative face is the need to be
independent and to have freedom from
imposition. Your positive face is your need to
be connected, to belong, to be a member of

the group.
UNIT 13
DISCOURSE ANALYSIS

How language — users interpret what other
language users intend to convey is based on
discourse. To interpret discourse, we use
correct and incorrect form and structure. But
that is not enough. Because an ungrammatical
sentence may convey a message, we make
sense of it. As language users, we have more
knowledge than that.

Cohesion

Cohesion can be described as ties and
connections which exist within a text
Pronouns, references, lexical connections,
terms which share a common element of
meaning, connectors are cohesive links within
a text which give us some insight into our
judgemenis on whether something is well-
written or not.

Coherence

We need to create meaningful connections
which are not actually expressed by the words
and sentences. We need to fill in a lot of gaps
which exist in the text. This factor is described
as coherence. If there are no cohesive ties
within a fragment of discourse, we can
understand them in terms of the conventional
actions performed by the speakers.

Speech Events
We need to specify the roles of speaker and
hearer and their relationship, whether they
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were friends, strangers, young, old, of equal or
unequal status and many other factors. All of
these factors will have an influence on what is
said and how it is said.

Conversational Interaction

Two or more people take turns at speaking.
Participants wait until one speaker indicates
that he or she has finished, usually by
signalling a completion point. We have
different conventions of turns — taking; cutting
in another speaker or waiting for an opportunity
to take a turn.

The Co-operative Principle

In a conversational exchange, the participants
are co-operating with each other. We have four
maxims to be obeyed.

Quantity : As informative as required

Quality : Say that which you believe to be true.
Relation : Be relevant

Manner : Be clear, brief and orderly

Implicature is an additional conveyed meaning.
To describe the conversational implicature, we
have 1to appeal to some background
knowledge that must be shared by the
conversational participants.

Background Knowledge

We actually create what the text is about,
based on our expectations of what normally
happens.

A Schema is a term for a conventional
knowledge. Structure exists in memory. One
particular schema is a script. A script is
dynamic in which a series of conventional
actions takes place.

UNIT 15

LANGUAGE & THE BRAIN

[ Neuro-linguistics, Jthe study of relationship

between language and the brain.

Parts of the brain

The brain has two basic parts: The left
hemisphere, and the right hemisphere. We will
first concentrate on the left hemisphere.

Broca's Area (the anterior speech cortex)
It deals with produ\giﬂgﬁech.

Wernicke's Area ( the posterior speech cortex )
\ormrnad

It deals with comprehension.

(_: The Motor Cortex
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It controls movement of muscles, when
speaking face, jaw, tongue, and larynx.

The Arcuate Fasciculus

It forms a crucial connection between

Wernicke’s area and Broca's area .
The Localization View

The word is heard and comprehended by
Wernicke’s area, the signal is transferred via
the arcuate fasciculus to Broca's area where
preparations are made to produce it. A signal
is then sent to the motor cortex to physically
articulate the word.

But this is an oversimplified version of what
may actually takes place. We have neglected
to mention the intricate interconnections via the
central nervous system, the complex role of
the brain's supply, and the extremely
interdependent nature of most brain functions.
The localization view is one way to say that our
linguistic abilities have identifiable locations in
the brain.

Tongue Tips & Slips

» The Tip of the Tongue: You feel that some
word is just eluding you, that you know the
word.

« Slip of the tongue: Tangled expressions.

e.g. long shorty stort ( long story short )

or word reversals : ( spoonerism )

e.g. use the door to open the key

Although the slips of the tongue are mostly
treated as errors of articulation, it has been
suggested that they many result from “ slips of
the brain “ as it tries to organize linguistic
messages.

+ Slip of the ear : A type of misunderstanding.
e.g. Have you seen the great ape ?

But the speaker said * grey tape "

Aphasia

Aphasia is defined as impairment of language
function due to localized cerebral damage
which leads to difficulty in understanding
and/or producing linguistic forms.

Broca's Aphasia ( Motor Aphasia )

It is serious language disorder characterized
by a substantially reduced amount of speech,
distorted articulation and slow often effortful
speech. They generally use lexical morphemes
but not functional morphemes. In Broca's
aphasia comprehension is typically much
better than production.

Wernick's Aphasia ( Sensory Aphasia )

The type of language disorder which results in
difficulties in auditory comprehension s
sometimes called " sensory aphasia * someone
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suffering from this disorder can actually
produce very fluent speech which is, however,
often difficult to make sense of it.

Conduction Aphasia

It is identified with damage to the arcuate
fasciculus. This time people do not have
articulation problems but may have disrupted
rhythm because of pauses and hesitations.
Comprehension of spoken words is normally
good. But repeating a word or phrase ( spoken
by someone else } will create major difficulties.
What is heard and understood cannot be
transferred to the speech production area.

Dichotic Listening

Anything experienced on the right-hand side of
the body is processed in the left hemisphere of
the brain and anything on the left side is
processed in the right hemisphere. So a signal
coming in the right ear will go to the left
~ hemisphere and a signal coming in the left ear
will go to the right hemisphere.

In Dichotic Listening Test, a subject sits with a
set of earphones on and is given two different
sound signals simultaneously. When asked to
say what was heard, the subject more often
correctly identifies the sound which came via
the right ear. This is known as right-ear
advantage. The right hemisphere appears to
have primary responsibility for processing a lot
of other incoming signals of non linguistic
nature. So the right-hemisphere handles non-
verbal sounds and the left-hemisphere handles
language sounds.

UNIT 16
FIRST LANGUAGE ACQUISITION

There is some innate disposition in the human
infant to acquire language. This can be called
as the “language-faculty” of the human with
each newborn child is endomigg) By itself, this
fa\culty is not epough. !

) PRt
eIl
Basic Requirements
1- Acquiring the first language interaction with
other language users in order to bring the
language faculty into operation.
2- The child who does not hear or isn't allowed
to use language will learn no language.
Hearing is necessary but not enough.
3- The crucial requirement appears to be the
opportunity to interact with others ula
language. Since it is not genetically inherited, it
is acquired in a particular language using

environment.

Re endowed e?wlﬁrv&”
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The Acquisition Schedule

Language acquisition schedule has the same
basis as the biologically determined
development of motor skills. This biologically
schedule is tied to the maturation of the infant's
brain and the lateralization process. This
biological program is dependent on interplay
with many social factors in the child's
environment. Acquisition requires constant
input from which the basis of the regularities in
the particular language can be worked out.
Caretaker Speech

The simplified speech style adopted by
someone who spends a lot of time interacting
with a young child is called caretaker speech.
(Motherese) Frequent questions, exaggerated
intonation, simplified words and structures and
a lot of repetition characterize caretaker's
speech.

Pre-language Stages

- The pre-linguistic sounds are called “cooing”

and “babbling” (from about 3 months to 10
months). First recognizable sounds are
described as Cooing with velar consonants
such as [k] and [g] as well as high vowels such
as[l]and. ( By 3 months)

By 6 months, the child can produce a number
of different vowels and consonants such as
fricatives and nasals. Babbling stage may
contain syllable type sounds such as “mu” and
“da". Around 9 months, there are recognizable
intonation patterns to the consonant and vowel
combinations being produced. Around 10th
and 11th months, they are capable of using
their vocalization to express emotions and
emphasis.

[uJThe One Word or Holophrastic Stage

Between 12-18 months, they produce single
unit utterances. (Milk, Cookie, Cat). It is
holophrastic, because the child can use a
single form functioning as a phrase or
sentence. (What's that?)

The Two-Word Stage

‘Between 12 months and 24 months, the child’s
vocabulary moves beyond fifty distinct words.
A variety of combinations appear in this stage
(mummy eat, cat bed). The child not only
produces speech but receives feedback which
usually confirms that the utterance worked.
Children can understand five times as many
than they produce.

Telegraphic Speech
Between 2 and 3 years old, the child begins
producing a large number of utterances which
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could be classified as  multiple-word
utterances. Word-form variations begin to
appear. The child has ciearly developed some
sentence-building capacity by this stage and
can order the forms correctly. By the age of
two and a half, the child’s vocabulary is
expanding rapidly and the child is initiating
more talk. By three, the vocabulary has grown
to hundreds of words and pronunciation has
become closer to the form of the adult
language.

The Acquisition Process

For the vast majority of children, no-one
provides any instruction on how to speak the
language, the child is not being taught the
language. Children actively construct, from
what's said to them, possible ways of using the
language and test whether they work or not.
It's impossible to say that the child is acquiring
the language through a process of consistently
imitating adult speech in parrot-fashion. Adults
simply don’t produce many of the types of
expressions which turn up in children’s speech.

Morphology

By the time the child is 3 years old, he starts to
use some of the inflectional morphemes which
indicate the grammatical function of the nouns
and verbs used. First, -ing form appears in
expressions such as * cat sitting * . Then plural
morpheme —s comes as in "boys” . Acquisition
of this form is often accompanied by a process
of overgeneralization (adding —s to form plurals
as in foots, mans). Then possessive
inflectional —~'s occurs as in “Mummy’s book”.
[rregular past-tense forms appear before —ed
inflection in child's speech. Finally the regular —
s marker on third person singular present
tense verbs appears. —s occurs with full verbs
first (comes, looks ) and then with auxiliaries
(does, has) .

Syntax

In the formation of questions and the use of
negatives there appear to be three identifiable
stages. Stage 1 occurs between 18 and 26
months, Stage 2 between 22 and 30 months
and Stage 3 between 24 and 40 months.
(Different children proceed at different paces).

Questions
Stage 1 : Simply add a WH- form to the
beginning or utter the expression with a rising
intonation.

Where kitty?

Sit chair ?

Stage 2 . More complex expressions can be
formed but raising intonation strategy

continues to be used.
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Why you smiling ?

You want eat ?

Stage 3 : Inversion appears but the WH- forms
don’t always undergo the required inversion.
Can | have a piece ?

Will you help me ?

Why Kitty can’t stand up?

Negatives

Stage 1 : “No” or "Not” should be at the
beginning of any expression.

No fall

No sit there

Stage 2 : "Don't” and “ can't’ appear but “no”
and “not” are still used but in front of the verb.
He no bite you.

| don't know.
You can't dance.
Stage 3 “‘Didn’'t" and * won't” appear.

Acquisition of the form “isn't’ is the latest.
! didn’t caught it.

She won't let go.

He not taking it.

Semantic

During the holophrastic stage, many children
use their limited vocabulary to refer to a large
number of unrelated objects { bow-wow to refer
to a dog ). Sometimes children use bow-wow
to refer to cats and horses. This is called *
overextension “ which is done on the basis of
similarities of shape, sound and size. The
semantic development in child is use of words
is usually a process of overextension initially,
followed by a gradual process of narrowing
down the application of each term as more
words are learned. In terms of hyponymy, the
child will almost always use the middle level
term in a hyponymous set such as animal —
dog —poodle. It also seems that antonymous
relations are acquired fairly late. ( after the age
of 5)

* By the age of 5, the child has completed the
greater part of basic language acquisition
process. According to some, the child is then in
a good position to start learming a second
language.

UNIT 17

SECOND
LEARNING

LANGUAGE ACQUISITION /

Acquisition Barriers

1- Most people attempt to learn another
language during their teenage or adult years.
2- In a few hours each week of school time.
3- With a Iot of other occupations.
4- With an already known language available
for most of their daily communicative
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requirements.

5- Adults’ tongues get stiff from pronouncing
one type of long and just cannot cope with the
new sounds of another language. ( There is no
physical evidence to support it. )

Acquisition & Learning

Acquisition refers to the gradual development
of ability in a language by using it naturally in
communicative situations.

Learning refers to conscious process of
accumulating knowledge of the vocabulary and
grammar of a language.

» Even in ideal acquisition situations, very few
adults seem to reach native-like proficiency in
using a second language. There one
individuals who can achieve great expertise in
writing, but not in speaking. This might suggest
that some features ( vocabulary, grammar ) of
a second language are easier to acquire than
others (phonology) .

critics pointed out that isolated practise in
drilling  language  patterns bears no
resemblance to the interactional nature of
actual language use. It can also be boring.

Communicative Approaches

Against the artificiality, the functions of
language should be emphasized rather than
the forms of the language. ( Asking for things
in different social contexts rather than the
forms of the past tense in different sentences. )

Focus on Learner
An error is not something which hinders a
student's progress, but is a clue to the active
learning process being made by a student as
he or she tries out ways of communicating in
the new language.

Creative Construction
Creative construction is used by the learner in

= After the Critical Period ( around puberty ), it
becomes very difficult to acquire another
language fully. Because long faculty being
strongly taken over by the features of the L1
loses its flexibility or openness to receive the
features of another language. For the second
language, the optimum age may be during the
years from ten to sixteen when the flexibility of
the language acquisition faculty hasn’t been
completely last and the maturation of cognitive
skills allows a more effective * working out * of
the regular features of the L2 encountered.
The Affective Filter

Affect is a type of emotional reaction. Affective
filter is a kind of barrier to acquisition that
results from negative feelings or experiences.
If you are stressed, uncomfortable, self-
conscious or unmotivated, you are unlikely to
learn anything.

*» Children seem to be less constrained by the
effective filter.

Focus on Method

A variety of educational approaches and
methods which are aimed at fostering L2
learning has been led. In 1483, William Caxton
used his newly established course material for
L2 learners. It was in phrase book format.
Grammar-Translation Method

Long lists of words and a set of grammatical
rules have to be memorized and the written
language rather than the spoken language is
emphasized. It is inefficient because it is not
focused on how the language is used.
Audio-Lingual Method

It emphasizes the spoken language moving the
simple to the more complex in the form of drills
which the student had to repeat. FLL is a
mechanical process of habit formation. lts
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accordance with the most general way of
making forms in English. (Women's is formed
by using the most general way of making plural
forms which is also called overgeneralization. )
Some errors may be due to the transfer of
expressions or structures from the L1. If the L1
and the L2 have similar features, then the
learner may be able to benefit from the
Positive  Transfer of L1 knowledge.
Transferring a L1 feature that is really different
from L2 results in Negative Transfer which isn't
effective for L2 communication. (inference)

Inter-language

There is some in-between system used in L2
acquisition which contains aspects of L1 and
L2 but which is an inherently variable system
with rules of its own. This system is called an
Inter-language and it is basis of all L2
production. If a learner's L2 forms contain
many features which don't match the target
language, they don’t progress any further and
their inter-language is fossilized.

Motivation

Students who experience some success are
among the most motivated to learn. And
motivation may be as much a result of success
as a cause. The learner who is willing to
guess, risks making mistakes and fries to
communicate in the L2 will tend, given the
opportunity to be more successful.

Input & Output

Input is the language that the learner is
exposed. It has to be compressible by using
simpler structure and vocabulary in a variety of
speech known as foreigner talk. It provides the
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beginning learner with clearer examples of the
basic structure of the L2 as input.

Negotiated input is the L2 material that the
learner can acquire in interaction through
requests for clarification and active attention
being focused on what's said.

Output is the language which learners produce
in meaningful interaction. The opportunity to
produce it is the most crucial factor in the
learner's development of L2 abilities. Task-
based learning provides learners opportunities
to interact with each other.

Communicative Competence

Communicative competence is using the L2
accurately, appropriately and flexibly. It has got
three’ components. The first component is
grammatical competence which involves the
accurate use of words and structures in the L2.
Sociolinguistic  competence provides the
learner with the ability to interpret or produce
language appropriately. Strategic competence
is the ability to organize message effectively
and to compensate for any difficulties. ( using a
communicative strategy not to stop talking —
defining the word you don't know )

Applied Linguistics
it is the area which investigates the ralation

between language and other fields as
Education, Psychology, Sociology.
UNIT 19

LANGUAGE, HISTORY & CHANGE

Languages are believed to be descendants on
the basis of similar features existing in records.
Family Tree

Historical study of languages is described as
philology. These studies incorporated the
notion that this was the original form (proto) of
a language which was the source of modern
languages in the Indian-sub-continent (Indo)
and in Europe (European). Pro-Indo-European
was established as the great-grandmother of
many modern languages. (German, [talian,
English). There are about 30 such language
families which have produced the more than
4000 languages in the world. In terms of
numbers of speakers, Chinese (1 billion),
English (350 million), Spanish (300 million),
Hindi (200 million) and Arabic & Russian (150
million) are used in the world. But English is
more widely used one of all.

Family Relationships

Language groups in a language family re
related. So Indo-European languages are
related to each other. One way o see the
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relationships more clearly is by looking at
records of an older generation from which the
modern languages developed. The fact that
close similarities occur (especially in the
pronunciation of the forms) is good evidence
for proposing a family connection.

Cognates

Within groups of related languages, we often
find close similarities in particular sets of terms.
A cognate of a word in one language is a word
in another language which has a similar form
and is used with a similar meaning.

True Cognates : Radio, Television, Empathy
False Cognates : Apartment, Sympathetic

Comparative Reconstruction

The aim of this procedure is to reconstruct
what must have been the original or proto form
in the common ancestral language. In carrying
out this procedure, there are some general
principles:

The Majority Principle : If in a cognate set, 3
forms begin with a [p] sound and one form
begins with [b] sound, the majority have
retained the original sound [p].

The Most Natural Development Principle : It's
based on the fact that certain types of sound-
change are very common, whereas others are
extremely unlikely.

Types of sound change :

1- Final vowels often disappear (cavallo-caval)
2- Voiceless sounds become voice between
vowels (mube-mupe)

3- Stops become fricatives (under certain
conditions) (cavallo-cheval)

4- Consonants become voiceless at the end of
the words

Language Change

Written forms from an older period of a
language may not bear any resemblance fo the
written English to the written English to be
found in our daily newspaper. Languages
undergo some substantial changes through
time. Historical development of English is
usually divided into three periods :

Old English ( 7th-11th century ) : The primary
sources for English languages were the
Germanic languages spoken by a group of
tribes from northern Europe who invaded the
British Isles in the 5th century AD. These tribes
were Angles, Saxons and Jutes from the 6th to
8th century, there was a period in which these
Anglo-Saxons were converted to Christianity
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and a number of terms from the language of
religion, Latin, came into English at that time.
From the 8th century through the 10th century,
Vikings and their language, old Norse, came to
setle in, parts of the coastal regions of Britain.

Middle English ( 12th-16th century ) : This
period starts with the arrival of the Norman
French in English in 1066. These French-
speaking invaded proceeded to take over the
whole of England. They became the ruling
class, so that the language of nobility, the
government, the law and civilized behaviour in
England for the next 2 hundred years was
French. In the late 14th century, it has changed
substantially from OIld English but several
changes were yet to take place before the
language took on its modern form. Borrowed
words, external changes and internal changes
can be noted in the development of English.

Lexical Changes

Modern English differs lexically from Old
English in the number of borrowed words,
particularly from Latin and Greek. Some words
are no longer in general use in Modern English
since we no longer need those things.
Broadening is kind of lexical change in which a
word which carries a specific meaning is used
as a general term. ( Holy day- Holiday )
Reserve process is called Narrowing. A word
which is used as a general term become
restricted to only some specific things. ( meat —
any food meat — a specific food )

The Process of Change
Changes are gradual and difficult to discern

while they are in progress. Major social
changes, wars, invasions and cultural
transmission can be linked to language

change. Each new language-user has to
recreate for himself the language of the

Sound Changes

One of the differences between the Modern
English and the Middle English is in quality of
vowel sounds. ( Long vowels are shortened ) .
Some sounds disappeared from the general
pronunciation of English ( /x/ in (nixt) nicht

The change known as “Metathesis” involves a
reversal in position of two adjoining or non-
adjoining sounds.

e.g.
acsian-ask

bridd-bird

waeps-wasp

frist-first

Another change involves three addition of a
sound to the middle of a word which is known
as "Epenthesis”.

e.g.
aemtig-empty

spinel-spindle

Another change involves the addition of a
sound to the beginning of a word and is called
“Prothesis”.

e.g.
schola-escuela
Spiritus-espiritu

Syntactic Changes

in Old English, we can find a number of
different orders which are no longer possible.
For ex. Subject can follow the verb and the
object can be placed before the verb or at the
beginning of a sentence. Double negative
construction was also possible. We can see
also the loss of a large number of inflectional
affixes from many parts of speech.
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community. There is also occasional desire to
be different.

UNIT 20
LANGUAGE VARIETIES

a- The Standard Language

Standard English is the variety which forms the
basis of printed English in newspapers and
books, which is used in the mass media and
which is thought in schools. It is more easily
described in terms of the written language than
the spoken language.

b- Accent & Dialect

Accent is the description of aspects of
pronunciation  which identify where an
individual speaker is from, regionally or
socially.

Dialect describes features of grammar &

vocabulary, as well as aspects of
pronunciation.

c- Regional Dialects

Some regional dialects clearly have

stereotyped pronunciations associated with
them. The informants in many dialect surveys
tended to be NORMS, or non-mobile, older,
rural, male speakers. Such speakers were
selected because it was believed that they
were less likely to have influences from outside
the region in their speech.

d- Isoglosses & Dialect Boundaries

Isogloss is the line which represents a
boundary between the areas with regard to
that one particular linguistic item. ( e.g. paper
bag / paper sack )

Dialect Boundary is a more solid line of a
number of isoglosses.

e- The Dialect Continuum
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Isoglosses and dialect boundaries don't have
sharp breaks from one region to the next, they
exist along a continuum.

Speakers who move back and forth across this
border, using different varieties with some
ease, may be described as bilialectal.

f- Bilingualism

People who know two distinct languages are
called bilinguals. Bilingualism can be resulted
from political, social or individual.

g- Language Planning

Government, legal and educational bodies in
many countries have to plan which varieties of
the language spoken in the country are to be
used for official business.

Language planning has five steps :

1-* Selection * : Choosing an official language.
2- * Caodification * Basic grammars,
dictionaries and written models used to
establish the standard variety.

3- “ Elaboration “ : The standard variety being
developed for use in all aspects of social life
and the appearance of a body of literary work
written in the standard.
4- * Implementation
encourages use of the standard.

5- * Acceptance “ : When a substantial majority
of the population have come to use the
standard as the national language, not only
social, but also national identity.

h- Pidgins & Creoles

A pidgin is a variety of a language ( e.g.
English ) which developed for some practical
purpose ( e.g. trading ). The English Pidgins
are characterized by an absence of any
complex grammatical morphology and a limited
vocabulary. E.g. : plural — s and possessive —
‘s are very rare in the English Pidgins.

e.g. : Functional morphemes often take the
place of inflectional morphemes found in the
source language.

(instead of your they use belong you )

Your book = buk bilong yu

When a Pidgin develops beyond its role as a
trade language and becomes the first language
of a social community, it is described as a
Creole. A Creole develops as the first
language of the children of Pidgin speakers.
Creoles have large numbers of native
speakers and are not restricted at all in their
uses.

I- The Past Creole Continuum

“Creolization”. Development from a Pidgin to a
Creole.

“Decreclization”: Development from a Creole to
a variety that is closer to the external standard
models.

The more basic variety is called "basilect” .
The variety closer to the external model is “
Acrolect”.

“

Government
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Between these two there's a range of different
varieties: "“Mesolects”.
This is called the Past-Creole Continuum.

UNIT 21
LANGUAGE, SOCIETY & CULTURE

A speech community is a group of people who
share a set of norms, rules and expectations
regarding the use of language. Investigating
language from this perspective is known as
“Socio linguistics”.

A- Sociolinguistics

Sociolinguistics  deals with the inter-
relationships between language and society. It
has strong connections to : :
a-Anthropology : Through the investigation of
language and culture.

b-Sociology : Through the crucial role that
language plays in the organization of social
groups and institutions.

c-Social psychology How attitudes and
perceptions are expressed and how in ~ group
and out -group behaviours are identified.

B- Social Dialects

Social dialects are varieties of language used
by groups defined according to class,
education, age, sex, and a number of other
special parameters.

Prestige : It exists because of the interaction
between social values and language use.

a- Overt Prestige : Generally recognized *
better “ or positively valued ways of speaking
in social communities.
b- Covert Prestige : * Hidden “ type of positive
value is often attached to non-standard forms
and expectations by certain sub-groups. ( e.g
schoolboys )

B1- Social Class and Education

People who go to college or university tend to
have spoken language features which derive
from a lot of time spent working with the written
language.

Social class; it seems that the higher the socio
economic status, the more [r] sound is
produced. In reading, the lower/ working class
speakers tend to produce more [r] sounds.

B2- Age and Gender

Variation according to age is most noticeable
across the grandparent-grandchild time span.
Gender : Female speakers tend to use more
prestigious forms than male speakers with the
same general social background.

In same gender pairs having conversations :
Women generally discuss their personal
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feelings more than men. / Men appear to prefer
non-personal topics such as sport and news.
Men tend to respond to an expression of
feelings or problems by giving advice on
solution / women  mention  personal
experiences that match or connect with the
other woman's.

Women co-operate and seek connection via
language. / Men are more competitive and
concerned with power via language.

In mix-gender pairs having conversations the
rate of men interrupting women is substantially
greater than the reserve.

C- Ethnic Background

Black English Vernacular ( BEV ) is a
widespread social dialect, of ten cutting across
regional differences. When a group within a
society undergoes some form of social
isolation, such as the discrimination or
segregation  experienced historically by

Different groups have different languages and
they have different world views which are
reflected in their languages.

H- Linguistic Determinism

Your language will give you a ready — made
system of categorizing what you perceive, you
will be led to perceive the world around you
only in those categories.

Linguistic determinism : Language determines
the thought. You can only think in the
categories which your language allows you to
think in.

I- Language Universal

All languages have certain common properties,
these are called, language universals.

African-Americans, than social
differences become more marked.

The priorities of BEV :

a- Frequent absence of the copula :
mine/ You crazy
b- Double-negative constructions :
know nothing etc.

They
etc.
He don't

D- Idiolect

It is used for personal dialect of each individual
speaker of a language. Voice quality and
physical state contribute to the identifying
features in an individual's speech. You are
what you say.

E- Style / Register / Jargon

Style : There is a gradation of style of speech
from the very formal to the very informal.
Differences in style can also be found in written
language.

Variation according to use in specific situations
is also studied in terms of register. { Religious /
legal / linguistics register efc ... )

Jargon can be defined as technical vocabulary
associated with a special activity or group.

F- Diglossia

To say the right thing to the right person at the
right time is a monumental social
accomplishment. The choice of appropriate
linguistic forms is made a little more
straightforward because of diglossia. There are
two varieties of language co-exist in a speech
community. “High “variety, for formal or serious
matters, “ Low * variety, for conversational and
other informal uses.

G- Language & Culture

Culture : Socially acquired knowledge.

dialect
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v Evaluation on Literary forms

Literary forms such as the novel or lyric poem, or genres, such as the horror-story,
have a history. In one sense, they appear because they have not been thought of
before, but they also appear, or become popular for other cultural reasons, such as
the absence or emergence of literacy. In studying the history of literature (or any
kind of art), you are challenged to consider

e what constitutes a given form,

s how it has developed, and

e  whether it has a future.

The novels of the late Catherine Cookson may have much in common with those
of Charlotte Bront&, but is it worth mimicking in the late 20th century, what was
ground-breaking in the 1840s? While Bronté examines what is contemporary -for
her, Miss Cookson invents an imagined past which may be of interest to the
cultural historian in studying the present sources of her nostalgia, but not to the
student of the period in which her novels are set. Daniel Defoe's Robinson
Crusoe is a long work of prose fiction, but critics do not necessarily describe it as
a novel. Why might this be? Knowing works in their historical context does not
give easy answers, but may shed more or less light on our darkness in considering
such questions.

Old English, Middle English and Chaucer
Old English

English, as we know it, descends from the language spoken by the North
Germanic tribes who settled in England from the Sth century A.D. onwards. They
had no writing (except runes, used as charms) until they learned the Latin alphabet
from Roman missionaries. The earliest written works in Old English (as their
language is now known to scholars) were probably composed orally at first, and
may have been passed on from speaker to speaker before being written. We know
the names of some of the later writers (Ceedmon, ZElfric and King Alfred) but most
writing is anonymous. Old English literature is mostly chronicle and poetry - lyri
descriptive but chiefly narrative or epic. By the time literacy becomes widespread,
Old English is effectively a foreign and dead language. And its forms do not
significantly affect subsequent developments in English literature. (With the
scholarly exception of the 19th century poet, Gerard Manley Hopkins, who finds
in Old English verse the model for his metrical system of "sprung rhythm".)

Middle English and Chaucer

From 1066 onwards, the language has been known to scholars as Middle English.
Ideas and themes from French and Celtic literature appear in English writing at
about this time, but the first great name in English literature is that of Geoffre
Chaucer (71343-1400). Chaucer introduces the iambic pentameter line, the
rhyming couplet and other rthymes used in Italian poetry (a language in which
rhyming is arguably much easier than in English, thanks to the frequency of
terminal vowels). Some of Chaucer's work is prose and some is lyric poetry. but
his greatest work is mostly narrative poetry, which we find in Troilus and

Criseyde and The Canterbury Tales. Other notable mediaeval works are the
ous Pearl and Gawain and the Green Knight (probably by the same author

and William Langlands' Piers Plowman.

Tudor lyric poetry

Modern lyric poetry in English begins in the early 16th century with the work
of Sir Thomas Wyatt (1503-1542) and Henry Howard, Earl of Surrey (1517-
1547). Wyatt, who is greatly influenced by the Italian, Francesco Petrarca
(Petrarch) introduces the sonnet and a range of short lyrics to English, while
Surrey (as he is known) develops unrhymed pentameters (or blank verse) thus
inventing the verse form which will be of great use to contemporary dramatists. A

of Elizabeth comes with such writers as Sir

Spenser(1552-1599), Sir Walter
Ralegh (1552-1618), Christopher Marlowe (1564-1593 andWilliam
Shakespeare (1564-1616). The major works of the time are Spenser's Faerie

flowering of lyric poetry in the rei

Queene, Sidney's Astrophil and Stella and Shakespeare's sonnets.

Renaissance drama -
The first great English dramatist is Christopher Marlowe. Before the 16th century
English drama meant the amateur performances of Bible stories by craft guilds on
public holidays. Marlowe's plays (Tamburlaine; Dr. Faustus; Edward II and The
Jew of Malta) use the five act structure and the medium of blank verse, which
Shakespeare finds so productive. Shakespeare develops and virtually exhausts this
form, his Jacobean successors producing work which is rarely performed today,
though some pieces have literary merit, notably The Duchess of Malfi and The
White Devil by John Webster(1580-1625) and The Revenger's Tragedy by Cyril
Tourneur (1575-1626). The excessive and gratuitous violence of Jacobean plays
leads to the clamour foxglosing down the theatres, which is enacted by parliament
after the Civil war.
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Scots (a variety of English). After Shakespeare, Bumns is perhaps the most often
quoted of writers in English: we sing his Auld Lang Syne every New Year's Eve.
Later Romanticism

The work of the later romantics John Keats (1795-1821) and his friend Percy
Bysshe Shelley (1792-1822; husband of Mary Shelley) is marked by an attempt to
make language beautiful, and by an interest in remote history and exotic
places. George Gordon, Lord Byron (1788-1824) wuses romantic themes,
sometimes comically, to explain contemporary events. Romanticism begins as a
revolt against established views, but eventually becomes the established outlook.
Wordsworth becomes a kind of national monument, while the Victorians make
what was at first revolutionary seem familiar, domestic and sentimental.

Victorian poetry

The major poets of the Victorian era are Alfred. Lord Tennyson (1809-1892)
and Robert Browning (1812-1889). Both are prolific and varied, and their work
defies easy classification. Tennyson makes extensive use of classical myth and
Arthurian legend, and has been praised for the beautiful and musical qualities of
his writing.

Browning's chief interest is in people; he uses blank verse in writing dramatic
monologues in which the speaker achieves a kind of self-portraiture: his subjects
are both historical individuals (Fra Lippo Lippi, Andrea del Sarto) and
representative types or caricatures (Mr. Sludge the Medium).

Other Victorian poets of note include Browning's wife, Elizabeth Barrett
Browning(1806-1861) _and Christina  Rossetti (1830-1894). Gerard Manley
Hopkins (1844-1889) is notable for his use of what he calls "sprung rhythm"; as in
Old English verse syllables are not counted, but there is a pattern of stresses.
Hopkins' work was not well-known until very long after his death.

The Victorian novel

The rise of the popular novel

In the 19th cen adult literacy increases markedly: attempts to provide
education by the state, and self-help schemes are partly the cause and partly
the result of the popularity of the novel. Publication in instalments means that
works are affordable for people of modest means. The change in the reading
public is reflected in a change in the subjects of novels: the high bourgeois world
of Austen gives way to an interest in characters of humble origins. The great
novelists write works which in some ways transcend their own period, but which
in detail very much explore the preoccupations of their time.

Dickens and the Brontés «

Certainly the greatest English novelist of the 19th century, and possibly of all
time,_is Charles Dickens (1812-1870). The complexity of his best work, the
variety of tone, the use of irony and caricature create surface problems for the
modern reader, who may not readily persist in reading. But Great Expectations,
Bleak House, Our Mutual Friend and Little Dorrit are works with which every
student should be acquainted.

Charlotte Bronté (1816-1855) and her sisters Emily (1818-1848) and Anne (1820-
1849) are understandably linked together, but their work differs greatly. Charlotte
is notable for several good novels, among which her masterpiece is Jane Eyre, in
which we see the heroine, after much adversity, achieve happiness on her own
terms. Emily Bronté's Wuthering Heights is a strange work, which enjoys
almost cult status. Its concerns are more romantic, less contemporary than those
of Jane Eyre - but its themes of obsessive love and self-destructive passion have
proved popular with the 20th century reader.

The beginnings of American literature

The early 19th century sees the emergence of American literature, with the stories

of Edgar Allan Poe (1809-1849), the novels of Nathaniel Hawthorne (1804-

64), Herman Melville (1819-91), and Mark Twain (Samuel Langhorne Clemens:;
of Walt Whitman (1819-92

Dickinson (1830-86). Notable works include Hawthorne's The Scarlet Letter,

Herman Melville's Moby Dick, Mark Twain's Huckleberry Finn and
Whitman's Leaves of Grass.

Later Victorian novelists

After the middle of the century, the novel, as a form, becomes firmly-established:
sensational or melodramatic "popular" writing is represented by Mrs. Henry
Wood's East Lynne (1861), but the best novelists achieved serious critical acclaim
while reaching a wide public, notable authors being Anthony Trollope (1815-
82), Wilkie Collins (1824-89), William Makepeace Thackeray (1811-63), George
Eliot (Mary Ann Evans; 1819-80) and Thomas Hardy (1840-1928). Among the
best novels are Collins's The Moonstone, Thackeray's Vanity Fair, George
Eliot's The Mill on the Floss., Adam Bede and Middlemarch, and Hardy's The
Mayor of Caster bridge, The Return of the Native, Tess of the
d'Urbervilles and Jude the Obscure.
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Salinger's The Catcher in the Rye. The American dramatist Arthur Miller (b. 1915)
has received similar acclaim for his play Death of a Salesman (1949). Miller is
more popular in the UK than his native country, and is familiar to many teachers
and students because his work is so often set for study in examinations.

Literature and culture

Literature has a history, and this connects with cultural history more widely. Prose
narratives were written in the 16th century, but the novel as we know it could not
arise, in the absence of a literate public. The popular and very contemporary
medium for narrative in the 16th century is the theatre. The earliest novels reflect a
bourgeois view of the world because this is the world of the authors and their
readers (working people are depicted, but patronizingly, not from inside
knowledge). The growth of literacy in the Victorian era leads to enormous
diversification in the subjects and settings of the novel.

Evaluating literature

The "test of time" may be a cliché, but is a genuine measure of how a work of
imagination can transcend cultural boundaries; we should, perhaps, now speak of
the "test of time and place", as the best works cross boundaries of both kinds. We
may not "like" or "enjoy" works such as Wuthering Heights, Heart of
Darkness or The Waste Land, but they are the perfect expression of particular
ways of looking at the world; the author has articulated a view which connects
with the reader's search for meaning. It is, of course, perfectly possible for a work
of imagination to make sense of the world or of experience (or love, or God, or
death) while also entertaining or delighting the reader or audience with the detail
and eloquence of the work, as in A Midsummer Night's Dream, The Rime of the
Ancient Mariner or Great Expectations.

FAMOUS WRITERS & THEIR WORK

Old English (Anglo-Saxon Period):
writers: Caedmon and Cynewulf.
work: Beowulf (by anonymous).

1200-1500: Middle English Period :

Geoffrey Chaucer's(1343-1400) :
The Canterbury Tales, Troilus and Criseyde and Book of the Duchess.

Other Major Poems :

The House of Fame, The Parliament of Fowles, The Legend of Good Women.
Prose Treatises Treatise on the astrolabe. Short Poems The Complaint of Chaucer
to His Purse ,Truth, Gentilesse, Merciles Beaute, Lak of Stedfastnesse, Against
‘Women Unconstant.

Thomas Malory's (1405-1471) :
Morte d'Arthur.
work: Sir Gawain and the Green Knight (by anonymous).

1500-1660: The English Renaissance 1500-1558: Tudor Period (Humanist
Era)

The Humanists:

Sir Thomas More (1478-1535) :

Utopia, The History of King Richard the Third, The Life of Pico della Mirandola,
The Four Last Things, A Dialogue Concerning Tyndale, The Confutation of
Tyndale's Answer, A Dialogue of Comfort Against Tribulation and Sadness of
Christ .

John Skelton (1460-1529):
A ballade of the Scottysshe Kynge
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OzDIL EGITIM KURSLART - INGILIZ EDEBIYATI DERS NOTLARI

The Neoclassical Period can be divided into three subsets:
1. 1660-1700: The Restoration:

John Milton (1608-1674):
Paradise Lost and Paradise Regained.

John Dryden (1631-1700), John Wilmot 2nd Earl of Rochester (1647-1680),
satirical poet; and John Locke.
John Dryden

2. 1700-1800: The Eighteenth Century(The Enlightenment; Neoclassical Period;
The Augustan Age)

The Augustan Age:

Jonathan Swift, Alexander Pope , Daniel Defoe: Robinson Crusoe, (first English
novels by Defoe) and Pamela, by Samuel Richardson.

Alexander Pope (1688-1744):
An Essay on Criticism The Rape of the Lock The Dunciad

Jonathan Swift (1667-1745):
A Modest Proposal
Gulliver's Travels

Lady’s Dressing room
Strephon and Chloe
Cassinus and Peter

3. The Age of Sensibility.
Samue] Johnson , and Henry Fielding

Henry Fielding (1707-1754)
Tom Jones.

Samuel Johnson (1709-1784):
A Dictionary of the English Language
To the Right Honorable the Earl of Chesterfield

1785-1870: Romanticism (The Age of Revolution) William Blake, William
Wordsworth, S.T. Coleridge, George Gordon Byron, Percy Bysshe Shelley, John
Keats, Jane Austen.

William Wordsworth (1770-1850):

London 1802
Ode: Intimations of Immortality
The Prelude
To a Skylark
Tintern Abbey

Samuel Taylor Coleridge (1772 — 1834):
The Rime of the Ancient Mariner
Chrisabel

Kubla Khan

George Gordon Byron (1788-1824):
Childe Harold's Pilgrimage

Don Juan Song for the Luddites
The Isles of Greece

1870-1914: Victorian Period (Early, Middle and Late Victorian) Charles Dickens,
the Brontés, George Eliot, Robert Browning, Alfred, Lord Tennyson, Thomas
Hardy.

Charles Dickens (1812-1870):
Great Expectations

Hard Times

The Old Curiosity Shop
Dombey and Son

A Tale of Two Cities

Oliver Twist

George Eliot (1819-1880):
Middlemarch

The mill on the floss
George Eliot
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OZDIL EGITIM KURSLARI - INGILIZ EDEBIYATI DERS NOTLARI

Genres of Fiction:

Drama is the genre of literature that’s subject for compositions is dramatic art in
the way it is represented. This genre is stories composed in verse or prose, usually
for theatrical performance, where conflicts and emotion are expressed through
dialogue and action. v

Poetry is verse and rhythmic writing with imagery that evokes an emotional
response from the reader. The art of poetry is rhythmical in composition, written
or spoken. This genre of literature is for exciting pleasure by beautiful,
imaginative, or elevated thoughts.

Fantasy is the forming of mental images with strange or other worldly settings or
characters; fiction which invites suspension of reality.

Humour is the faculty of perceiving what is amusing or comical. Fiction full of
fun, fancy, and excitement which meant to entertain. This genre of literature can
actually be seen and contained within all genres.

A Fable is a story about supernatural or extraordinary people Usually in the form
of narration that demonstrates a useful truth. In Fables, animals often speak as
humans that are legendary and supernatural tales.

Fairy Tales or wonder tales are a kind of folktale or fable. Sometimes the stories
are about fairies or other magical creatures, usually for children.

Science Fiction is a story based on impact of potential science, either actual or
imagined. Science fiction is one of the genres of literature that is set in the future
or on other planets.

Short Story is fiction of such briefness that is not able to support any subplots.
Realistic Fiction is a story that can actually happen and is true to real life..

Folklore are songs, stories, myths, and proverbs of a person of “folk” that was
handed down by word of mouth. Folklore is a genre of literature that is widely
held, but false and based on unsubstantiated beliefs.

Historical Fiction is a story with fictional characters and events in a historical
setting.

Horror is an overwhelming and painful feeling caused by literature that is
frightfully shocking, terrifying, or revolting. Fiction in which events evoke a
feeling of dread in both the characters and the reader.

A Tall Tale is a humorous story with blatant exaggerations, swaggering heroes
who do the impossible with an here of nonchalance.

Legend is a story that sometimes of a national or folk hero. Legend is based on
fact but also includes imaginative material.

Mystery is a genre of fiction that deals with the solution of a crime or the
unravelling of secrets. Anything that is kept secret or remains unexplained or
unknown.

Mythology is a type of legend or traditional narrative. This is often based in part
on historical events, that reveals human behaviour and natural phenomena by its
symbolism; often pertaining to the actions of the gods. A body of myths, as that of
a particular people or that relating to a particular person.

Fiction in Verse is full-length novels with plot, subplots, themes, with major and
minor characters. Fiction of verse is one of the genres of literature in which the
narrative is usually presented in blank verse form.

The genre of Fiction can be defined as narrative literary works whose content is
produced by the imagination and is not necessarily based on fact. In fiction
something is feigned, invented, or imagined; a made-up story.

Allegory is a story in which the characters represent abstract qualities or ideas.
For example, in westerns, the sheriff represents the good, and the outlaw
represents evil,

Alliteration is the repetition of first consonants in a group of words as in “Peter
Piper Picked a Peck of Pickled Peppers.”
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OZDIL EGITIM KURSLARI - INGILIZ EDEBIYATI DERS NOTLARI

Genre:
A kind of style usually art or literature. Some literary genres are mysteries,
westerns, and romances.

Hyperbole:
A huge exaggeration. For example, “Dan’s the funniest guy on the planet!” or
“That baseball card is worth a zillion dollars!”

Iambic pentameter:
Ten-syllable lines in which every other syllable is stressed. For example: “With
eyes like stars upon the brave night air.”

Imagery:

The use of description that helps the reader imagine how something looks, sounds,
feels, smells, or taste. Most of the time, it refers to appearance. For example,
“The young bird’s white, feathered wings flutter as he made his way across the
nighttime sky.”

Internal rhyme:
A rhyme that occurs within one line such as “He’s King of the Swing.”

Irony:
Language that conveys a certain ideas by saying just the opposite.

Literal Language: Language that means exactly what it says.

Lyric:
A type of poetry that expresses the poet’s emotions. It often tells some sort of
brief story, engaging the reading in the experience.

Metaphor:
A comparison that doesn’t use “like” or “as”—such as “He’s a rock” or “I am an
island.”

Meter:
The pattern of stressed and unstressed syllables in the lines of a poem.

Monologue:
A long speech by one character in a play or story.

Mood:
The emotional atmosphere of a given piece of writing.

Motif:
A theme or pattern that recurs in a work.

Myth:
A legend that embodies the beliefs of people and offers some explanation for
natural and social phenomena.

Onomatopoeia:
The use of words that sound like what they mean such as “buzz.”

Paradox:
A seeming contradiction. For example, “It was the best of times. It was the worst

of times.”

Parody:
A humorous, exaggerated imitation of another work.

Personification:
Giving inanimate object human characteristics. For example, “The flames reached
for the child hovering in the corner.”

Plot: The action in the story.

Prose: Writing organized into sentences and paragraphs. In other words, normal
writing—not poetry.

Protagonist:
The main character of a novel, play, or story.

Pun:
The use of a word in a way that plays on its different meanings. For example,
“Noticing the bunch of bananas, the hungry gorilla went ape.
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OZDIL EGITIM KURSLARI - INGILIZ EDEBIYATI DERS NOTLARI

600-1200 Old English (Anglo-Saxon)

Beowulf

1200-1500 Middle English

Geoffrey Chaucer

1500-1660 The English Renaissance

1500-1558

Tudor Period

Humanist Era

Thomas More, John Skelton

1558-1603 Elizabethan Period ~- High Renaissance Edmund Spenser /
! Sir Philip Sidney Wo:
Y . _L*&K.M%M% evlure ( William Shakespeare &/\,R‘w ‘
1603-1625 , Jacobean Period Mannerist Style (1590-1640) other - Shakespeare, John Donnes— ?w(& ob
styles: Metaphysical Poets; Um<omou‘&%w®mo£m Herbert, ]
= Poets BRZEAINE
% M o™ ;vﬁm&.w %Eu.mm Lanyer
1625-1649 > | Caroline Period " | John Ford, ,
{ John Milton ret (858 ) wog v 1v4 wﬁ&.@?w
1649-1660 / The Commonwealth & The Baroque Style, and later, Rococo Style Milton, Andrew Marvell,
| Protectorate  _}- "~ Bmischelienovs skl Thomas Hobbes
1660-1700 The Restoration | John Dryden
1700-1800 The Eighteenth Century The Enlightenment, Neoclassical Period, | Alexander Pope,
, The Augustan Age

Jonathan Swift,

Samuel Johnson
1785-1830 Romanticism The Age of Revolution William Wordsworth, S.T.

Coleridge, Jane Austen, the

_ Brontes
1830-1901 Victorian Period( m agit 2N Jalin NEarly, Middle and Late Victorian Charles Dickens, George
Merd; olhge daer. Eliot, Robert Browning,

Alfred Lord Tennyson

1901-1960 Modern Period The Edwardian Era (1901-1910); The G.M. Hopkins, H.G. Wells,
Georgian Era (1910-1914) James Joyce, D.H. Lawrence,

T.S. Eliot

1960- Postmodern and Contemporary Ted Hughes, Doris Lessing,

Period

John Fowles, Don Delillo,
A.S. Byatt
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MODUL 9 (KAVRAM OGRETIMINDE KULLANILAN TEKNIiKLER)

KAVRAM OGRETIMINDE KULLANILAN TEKNIKLER

1) BALIK KILCIGI DiYAGRAMI (ishakawa Diyagrami)

Tl Bir problem ya da sonug ile bu sonucu etkileyen etkenler arasindaki iliskiyi incelemek ve
ortaya koymak i¢in yapilan bir problem ¢6zme teknigidir.

NOT: Balik kil¢ig1 problemler i¢in ¢6ziim saglamaz. Nedenleri belirlemeye ve diisiinceleri
organize etmeye yarar.

Amaclan

'h Problem ¢6zme siirecini sistemli hale getirmek

h Neden-sonug iliskisini kurmak

'h Problemin temel nedenlerini bulmak

h Analitik ve elestirel diisiinme becerisini gelistirmek

'h Problemin sebeplerini gruplamak ve dncelik sirasina gore dizmek.

Sexyalagme ve hendini

ifode yatamegini galiytirie
S§ratimi &grenci Kepyay! ortadan
merkezli hale getine AN

Gile dayal
becarilarin artaya
glkmasinda etkilidie

Ustiinliikler

Yetersizlikler

Sesyal elmayan o

Ggrenciler psikolojik E-?:;ﬁ:r:umm Kalabalik gmr:;dn

ortamdan etkilenir kizrthidm uygulanmasi up
2) KAVRAM HARITALARI

Tl Kavramlar arasindaki iligkilerin ve baglantilarin gorsellestirilmesinde kullanilan iki
boyutlu semalardir.

Tl Kavram haritalar1, 6grenciler i¢in, Ogrenilecek temel fikirleri ve bunlar arasindaki
iliskileri ac¢ik hale getirmekte ve Onceki bilgilerle yeni bilgiler arasinda baglantilar
kurulmasina yardime1 olur.

Tl Kavram haritalar1 6gretmenlere; anlamlar1 organize etme, dgrencilerle tartisma sorularina
karar verme ve kavram yanilgilarin belirleme imkani saglar.

Tl Anlamli 6grenmeyi saglar.

Tl Ogrencinin kavramlar arasinda biitiinliik kurmasim1 saglar.
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Tl Bireyin bir konudaki mevcut bilgisini 6zetlemeye yarar.
Tl Varsa kavram yanilgilarin1 belirlemeye yarar.

Tl Bireyin konuyu kavrayisindaki bosluklari, yani iistii kapali kalip atlanmis hususlar1 ortaya
¢ikarmaya yarar. (Olgme degerlendirme amagli)

Tl Cok boyutlu diisiinme becerisi gelistirir.
'h Iyi bir 6lgme degerlendirme aracidur.

Tl Bir grubun farkli tiyeleri arasinda iletisimi ve ortak anlayislara ulasmay1 kolaylastirir.

Ayrica asagidaki alt amaclar dogrultusunda da kullanmilmaktadir:

1. Bilgilerin diizenlenmesi ve sunumunda veya problemin sunumunda: Ogrencilerin
konular1 anlamli bir sekilde 6grenmelerine yardimcei olur.

2. Egitimde program gelistirmede: Planlama agamasinda kullanilir.

3. Olgme ve degerlendirmede: Kavram haritalar1 ile yapilandirilan ¢aligma yapraklar ve
sinav kagitlari, hem 6z degerlendirme (6grencilerin kendi kendilerini degerlendirmeleri) i¢in
hem de 6gretmenlerin degerlendirme yapmalari i¢in oldukga islevsel bir yontemdir.

Tl Kavram haritalar1 ayrica; 6gretimi planlamada da kullanilabilir. Ogrencilerin 6grenmesi
icin gerekli 0gelerin tamamina, kavram haritalariyla ulasilabilir. Bir {initeyle ilgili olarak
hazirlanan kavram haritalari, 6grencilerin {inite boyunca islenen konular arasinda baglanti
kurmalarina zemin hazirlar.
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NOT: Kavram haritalari: uygun sekilde tasarlandiginda tiim egitim kademelerinde 6lgme-
degerlendirme, biligsel semalar1 Orgiitleme, kavram yanilgilarini giderme amaciyla
kullanilabilecek etkili bir yontemdir.

3) KAVRAM KARIKATURLERI

Tl Kavram karikatiirleri yapisal olarak diger karikatiirlerden farkli formatta hazirlanir. Olay

ve olgulart mizahi abartili bir islupla ele almaz. Fakat olaylar1 ¢izgiler ile anlatiyor
olmasindan dolay1 karikatiir olarak adlandirilmaktadir.

Tl Kavram karikatiirleri coktan se¢meli soru tiplerine benzemektedir. Coktan se¢meli soru

tiplerinden farkli olarak kavram karikatiirleri diyalog bi¢iminde yazilmis metinler ile
gorselligi birlestirmistir.

Tl Genellikle {i¢ ya da daha fazla karakterin giinliik bir olay hakkinda karsilikli sorular1 ya da
fikirleri konusma balonu seklinde sunulmaktadir.

Tl Karakterler esit statiide ortaya konulmakta olup, giinliik olaylarla ilgili diislinceleri

birbirinden farkli bakis acilar1 ile, kabul edilebilir ve akla yatkin diisiinceler olarak ileri
stirilmektedir. Diislinceler genellikle bireylerin fiziksel olgu, ilke ya da durumlar hakkinda
var olan yanilgilarini ve hatali bakis a¢ilarin1 da kapsamaktadir.

Tl Kavram karikatiirlerinin birincil uygulama amaci bir kavram ya da olay hakkinda tartisma

baslatmak ve beraberinde arastirmaya sevk etmektir. Dolayisiyla merak duygusu ile beraber
arasgtirma aliskanlifi da kazandirir. Boylece Ogrencilerde var olan kavram yanilgilarini
giderme yoniinde son derece etkilidir. Karikatiirler {izerinde egitim alaninda yapilan
arastirmalarda

h Okuma becerisi gelistirme,

'h Kelime-kavram becerisi gelistirme,

'h Tartisma ortami yaratma,

'h Kavram 6grenimi saglamak,

'h Kavram yanilgilarin1 gidermek,

'h Problem ¢6zmeyi 6gretme,

'h Diistinme becerisini gelistirme,

'h Motivasyonu arttirma,

h Arastirma becerisi kazandirma davraniglari {izerinde son derece etkili oldugu saptanmastir.

Tl Yukarida belirtildigi tizere farkli karakterlerin farkli goriisleri savundugu sdylenmisti. Bu

farkli karakterlerin 6rgencilerde mevcut olan kavram yanilgilarini kendisine ¢ekmesinden
dolay1r ¢oktan se¢meli sorulara benzedigi sdylenebilir. Iste bundan 6tiiriidir ki kavram
karikatiirleri 6lgme ve degerlendirme amaciyla da kullanilabilen etkin bir yontemdir.

NOT: Kavram karikatiirlerinde mizah ve ince alay yoktur.
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4) ORUMCEK HARITA: Temel bir kavrami tamimlamak i¢in kullamlir. Ana kavram
haritanin ortasina yerlestirilir. Alt kavramlar u¢ kisimlarda yer alir. Temel kavram nedir?
Ozellikleri nelerdir? gibi sorular sorulur.

5) ZIHIN HARITASI:

Tl Zihin haritalama,dahilerin not alma yontemlerinden esinlenen Tony buzan tarafindan
ortaya konmus, fikir iireten ve diizenleyen beyni bir biitiin olarak calistiran not tutma
metodudur. Zihin haritalama bilginin beynimiz ile uyum i¢inde 6grenilmesini saglayan bir
metotdur. Zihin haritalar1 konsepti bakimindan isveg ¢akisina benzer nasil ki isveg ¢akisinin
icinde seyahatte ihtiyacimiz olan her sey varsa zihin haritalarinin i¢inde de bilgiyi 6grenmek
ve hatirlamak adina her sey mevcuttur.

Tl Zihin haritasi, kelimeleri ve diisiinceleri birbirine baglamak ve bunlar1 bir anahtar kelime
veya diislince etrafinda toplamak i¢in kullanilan bir diyagramdir.

Zihin Haritalar1 Hangi Amaglar I¢in Uygulanabilir?

* Not tutmak i¢in

* Dil 6grenmek i¢in

* Anlamak i¢in

* Ogrenmek igin

* Plan yapmak i¢in

* Sunum tasarimi igin

* Yaratici problem ¢ozmek i¢in

* Konusma hazirlamak i¢in

* Hedefleri belirlemek i¢in

* Zaman yonetiminde ..........ccccceceeveeenene vb

Ornek: Sayfalarca siiren mondros miiterakesini bir sayfalik zihin haritasinda
Ozetleyebilirsiniz.

NOT: Zihin haritas: 6znel iken kavram haritalarinin nesnel oldugu unutulmamalidir. Ayrica
kavram haritas1 kavramlar arasi iliskileri ve baglantilar1 gosterirken zihin haritalar kisilerin
zihninde yer alan bilgileri gorsellestirerek daha kolay 6grenme ve hatirlama esasina dayanir.
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6) VEE DiYAGRAMI:

Tl Bir arastirma konusunu (etkinligi) planlama, uygulama ve degerlendirme
basamaklari,konunu i¢ine dalma elde edilen verileri yorumlayip bir sonuca vararak hayat ile
iligkilendirme seklinde yorumlanarak, siirecin tamami, bir V harfine benzetildigi i¢in V
diyagrami adi uygun gorilmiistiir.

1-Vee diyagrami hazirligina biiyiik bir V harfinin ¢izimiyle baglanir.

2-Etkinlige baslamadan once kavramsal kisim (bildiklerimiz) hazirlanir.

A-Bu amagla ¢esitli ders kitaplarindan yaralanilabilir.

B-Bildiklerimiz kisminin altina, etkinlik sonucuna ulasmada yardimci olacak teori ve ilkeler
belirlenerek 6grencinin yazili ifade etmesi saglanir.

3-ilkdgretim diizeyinde anahtar soru dgretmen tarafindan belirlenir.

V DIiYAGRAMI HAZIRLAMA

Tl V diyagramlari, belli bir konuyu verimli sekilde islemek icin, 6gretmen tarafindan sinifa

girmeden dnce hazirlanip egitim kalitesine katki i¢in kullanilabilecegi gibi, etkinlik sirasinda
ogrenciler tarafindan da kullanilabilir.

Tl Hatta, kitabin smurli bir boliimii veya bilimsel bir makale okurken de bu diyagram
kullanilabilir.
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Tl Diyagrami doldurup tamamlamak icin, etkinligin niteli§ine bagl olarak, asagida verilen
sorulara cevap aranir:

Tl V DIYAGRAMLARINDA kavramsal ve etkinlik béliimlerinde bulunan bashklar:

Anahtar soru Arag ve gerecler Teoriler Ilkeler Kavramlar neyi arastirtyoruz ve kayitlar
yer alir.

4-Etkinlik oncesinde etkinlikte kullanilacak ara¢ ve gerecler diyagramdaki yerine yazilir.
A-Arag gereglerin yazilacag: yer V harfinin alt sivri ucudur.

5-Etkinlik yapilir ve bu etkinlik sirasinda yapilacak 6l¢iimler gozlemler ve sonuglar etkinlik
kisminda yer alan kayitlar kismina not edilir.

6-Kayitlardan yararlanarak etkinlikte elde edilen sonuglar ve yorumlar kayitlar kisminin alt
boliimiine yazilabilir.

DEGERLENDIRME

Tl Ogrencilerin hazirladig1 A% diyagramini degerlendirmek amaciyla;

Ogretmen;dgrencilerin seviyesine uygun cevap anahtari olarak kullanilacak V diyagrami
hazirlar.

Tl Not kriterlerini belirler.

Tl Hazirlamis oldugu cevap anahtar1 ile Ogrencilerin diyagramlarimi karsilastirir.
Ogrencinin ¢aligma siirecindeki performansini da géz niine alarak degerlendirme yapar.

Tl Uygulama raporu olarak da kabul edilir.

Tl Teori ve pratik ayni siire¢ icinde yer alir.

PLANL AMA DEGERLENDIRME
TEMEL SORU

Problemi belurlenip ige bagdama Y apllandmlmig bilg

Venleri degerlendirm e, somug gikanp ifade

Komwyu derinlifine incelem e etme; hayat ile ilighkilendirme

Sorumin cevabina yardimer verileri toplama

UYGULAMA
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7) KAVRAM AGI (SEMANTIK AG):

Tl Kavram agi 6grencilerin izlenimlerini, diislincelerini yazili 6gretim araglarindaki
kavram ve ilkelere uygun bir bicimde sergileyen bir grafik aracidir.

Kavram Aglarinin :

'h Kavramlar arasi yeni iligkiler bulmak.

h Onceki bilgileri harekete gegirmek

h Yeni kavramlar: gelistirmek.

'h Kavramalar1 yeniden diizenlemek gibi islevleri vardir.

Tl Bir  {initeye hazirhk  basamaginda kullanabilecegi  gibi iinite

islenirken veya sonunda da kullanilabilir. Kavram aglarinda merkezde ana kavram,
etrafinda ise konu ile alakali diger kavramlar vardir. Birden ¢ok ana kavramin yer aldigi
durumlarda ise kavram haritalar1 kullanilir.

EAVHEAM AGT

8) ANLAM COZUMLEME TABLOSU (ACT)

Tl Bu ara¢ Amerikan literatiirline semantik 6zellikler analizi (semantic features analysis)

terimiyle girmistir (Fredericks ve Cheesebrough, 1993). Bu arag, 6grencilerin de katildig1 bir
etkinlik ile iki boyutlu bir tablo olarak gelistirilir. Tablonun bir boyutunda o6zellikleri
cozlimlenecek olan varliklar veya kavramlar yer alir, diger boyutunda 6zellikler siralanir.
Asagida boyle bir ACT aracinin orta dereceli okul diizeyinde bir simf etkinligi olarak
gelistirilmesinin basamaklar1 verilmektedir.
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1 Ogretmen ders kitabindan veya diger yazili kaynaklardan bir konu seger.

2 Konu bashg tahtaya yazilir. Ornek: yeryiiziinde hareket

3 Ogprenciler bulabildikleri kadar c¢ok hareket adi bulurlar. Ogretmen 6grencilerin
bulduklar1 adlar1 tahtanin sol tarafina alt alta yazar. (Serbest diisme, yatay atis, egik atis)

4 Ogrencilere adlar1 yazilan hareketlerin 6zellikleri sorulur. Onlardan bulabildikleri kadar
cok Ozellik bulmalar1 istenir. Cikis zamani, ugus zamani, c¢ekim ivmesi, yiikseklik
5 Bundan sonra iki boyutlu bir yeryliziinde hareket tablosu hazirlanir. Satir ve siitun
basliklar1 belirlenmis tabloyu her 68renci defterine ¢izer.

6 Ogrencilerden X bir &zelligin veya bir hareketin varligim1 gostermek {izere tabloyu
isaretlemeleri istenir.

ACT aract kavramlarin tanimlayici ve ayirt edici 6zelliklerinin 6grenilmesinde etkili bigimde
kullanilabilir. Ogrenci bu ara¢ hazirlanirken dgrendigi sézciiklerin anlamlarin1 daha énceden
bildigi sozciiklere baglar; boylece kavram gelistirmis olur.

ACT bir defa hazirlandiktan sonra kavramlar1 pekistirmek icin de kullanilabilir. Ornegin,
ogrencilere “tablodaki hareketlerden hangilerinde ilk hiz yoktur.” sorusu sorulsa, onlar
“serbest diisme” slitununun altindaki X isaretine giderek soruyu kolayca cevaplandirabilirler.

MUSTFEA METIMN
. . ER tafindan gelistirilmistir
Karadeniz
Bilgesi'nde
yetigir.
Bugda; .
e = <
v
= > > >
Findilc ¢ bvd
Turunggiller
P ukc
am >
b x
>
>
>

9) iKi ASAMALI TESHIiS TESTLERI

Tl Adindan da anlasilacagi lizere iki kisimdan olusan testlerdir. Bu testlerin ¢esitli sekillerine
literatiirde rastlanmaktadir. Genellikle bu testlerin ilk kismi bilinen c¢oktan se¢meli ve
siiflama gerektiren testlerle aynidir. Yani, kok denilen bir soru maddesi ya da
bilgi Onermesi, onu takip eden c¢esitli adette cevap secenekleri ve bu secenekler
arasinda ¢eldiriciler ile dogru cevap sikki bulunmaktadir. Iki asamali testleri
coktan se¢meli testlerden farkli kilan onun ikinci kismidir. Bu boliimde,
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Ogrencinin ilk asamada isaretledigi secenegi, isaretleme gerekgesini belirtmesi
istenmektedir. Testin ikinci agsamasi, literatiir incelemesi ya da miilakatlardan
elde edilen bulgulara bagli olarak belirlenen Ogrenci yamilgilarini igeren ¢oktan
secmeli  veya bir sikki acik ucglu-goktan se¢meli bir formda olabilmektedir.
Ayrica bu ikinci boliim, 6grencilerin muhakeme yetenegini daha iyi dlgebilmek ve daha 6nce
belirlenen yanilgilardan farkli alternatif kavramlarin olup olmadigini tespit edebilmek
amaciyla acik uglu bir yapida da diizenlenebilmektedir

10) TEKZiP (CURUTME METINLERI)

Tl Tekzip sozlikk anlamiyla yalanlama demektir. bir bilginin yanlis oldugunun ispatlanmasi
anlamina gelir. Haberi yalanlamak, diizeltmek i¢in kullanilir. Egitimde de 6grenciler var olan
kavram yanilgilarin1 gidermek i¢in kullanir.

11) YAPILANDIRILMIS GRIiD (IZGARA)

Tl Yapilandirilmis grid, anlamli 6grenmeyi saglamasi, 6grencinin biligsel yapisindaki

kavram yanilgilarim1 ve bilgi agindaki eksiklik veya aksakliklari ortaya koymasi acisindan
onemli bir 6l¢gme degerlendirme teknigidir.

- Bu_teknigin en onemli amaci, 6grencilerin bilgi seviyesini, eksikliklerini ve kavram
yanilgilarini tespit etmektir.

- Bu teknikte 6grencilerin seviyelerine uygun olarak 9-12 gibi birka¢ kutucuktan olusan bir
tablo hazirlanir ve tablodaki her bir kutucuk sira ile numaralandirilir.

- Ogretmen konu ile ilgili soru hazirlar ve sorunun yanitini rasgele kutucuklara yerlestirir.

- Ogrencilerden her soru i¢in dogru kutucugu bulmalarimi ve kutucuk numaralarini mantiksal
ve islevsel olarak siralamalar1 beklenir.

- Ogrenci tarafindan verilen cevaplar o konudaki bilgi eksikligini, kavramsal baglar1 veya
yanlig kavramlar1 gosterir.

Avantajlari:
- Ogrencilerin konu ile ilgili kavram yanilgilarini, bilgi eksiklerini ve yanlis dgrenmelerini

ortaya ¢ikarir.
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IZGARA ORNEGI:

z 3 4
1 GELIYOR SARARMARK GICIRTI
AFICIRK
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@

OGLU YASIYOR KAHVALTI AMINICIK

Asafdaki sorularm vukaridaki tablova gire cevaplandurin.

1) Yukandaki kelimelerden hangisi ve hangilerinde (nlil diismesi vardir?
(3,8,9.11)
2) Yukaridaki kelimelerden hangisi ve hangilerinde (nli tliremes: vardar?
(1, 2}
) Yukandaki kelimelerden hangisi veya hangileri kiiclik dnldl uyumuna uyar?
Gl 359 50,7, 8,9, 11,12
4) Yukandaki kelimelerden hangisi veya hangileri vapim eki almaistar?
(1,34, 7,10, 12)
5) Yukandaki kelimelerden hangisi veya hangileri basit kelimedir?

(2,5, 6,9)
6) Yukandaki kelimelerden hangisi veya hangileri hal eklerinden herhangi birini
almastar? (5, 6.9

12) TANILAYICI DALLANMIS AGAC

.....

ortaya cikarmak i¢in kullanilir. 6gretmen tarafindan hazirlanan dallanmis aga¢ seklindeki
sorularda dogru ve yanlis cevaplar birlikte verilir. 6grenci ilk sorudan baslayarak sorulara
cevaplar verir. sorulara dogru veya yanlis cevap verme durumuna gore 2 veya 3. soruya gecer.
eger yanlis cevap verirse ilk soruya esdeger zorlukta diger soruyu cevaplamaya ¢aligir. biitiin
sorulart dogru cevaplayan 0grenci tam puan alirken yanlis cevap veren Ogrencilerin hangi
kavramlar1 yanlis anladiklar1 ortaya cikarilir. her soruya yanlis cevap veren dgrenciler i¢in
O0grenme ortami yeniden diizenlenir.

E Birbiri ile baglantili D/Y tipindeki sorular1 icerenTDA tekniginde her bir D/Y karari bir
sonraki D/Y kararini etkileyen belirleyen sonuglar verir
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Avantajlari: 6grencinin kafasinda bilgi agindaki yanlis baglantilar, yanlis stratejiler ve
sonugta yanlis olan bilgi ortaya cikartilabilir.Verilen D/Y kararlar1 sirasinda ,6grenci daha
once yanlis bir karar verdiginin farkina varabilir. TDA teknigi, kararina geri donmesine ve
verdigi kararlar1 geri almasina imkan tanir.

Smmirhiiklari: TDA teknigini ilk defa kullanan &gretmenler i¢in zaman alabilir. Ogrenci
tahminle dogru sonuca ulasabilir.Ust diizey becerilerin dlgiimiinde yetersiz kalabilir.

4. Tohurrar besin 1.clkg
N depo eder. ./D/.

Y,
2 TElagmadayalne
hanreanlar etkilidir / \“- 2. kg

3ok
/ \ A Meywe, tohurrun lo:urunrrasb/" g

\_ arisindan Snemidic,

D

1. Cigektozlannin erkek Y
argandan digicik epesine \.
tagnrmasna tozlagrma denir. 4 ks

\ 6. Tobumeimienerekyeni

Y hir bitkdyi chustunr, “,D/'
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errhriya olugur, / B cikig

7ok

a kg
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13) TAHMIN ET-GOZLE-ACIKLA (TGA)

Tahmin Et =» Ogrencilere bir gosteri deneyi veya olay hakkinda bilgi verilir ve gosteri
deneyi sonucunda tahmin etmeleri ve tahminlerinin sebeplerini  agiklamalar
istenir./Yazmalari da istenir.

Gozle = ogrencinin tahminde bulunduklar1 gosteri deneyi sunulur. Ogrenciler
gozlediklerini de kaydeder yani not alirlar.

Aciklama =» bu asamada ise 6grencilerin tahminleri ile gozlemleri arasindaki geliskileri
tartismalar1 ve celiskileri gidermeleri istenir.

14) iS-ISLEM YAPRAKLARI

Is yapragi:Bir isin tiim basamaklarini anlatan agiklayan yapraklardar.

OR// garsidan alinan kurulmamis olan vantilatdriin nasil kurulacagmi adim adim anlatan
yapraklardir.

Islem yapragi:Bu ise bu isin yalnizca bir basamagini gdsterir.

OR// Vantilatériin sadece ayaginin nasil kurulacagii anlatan yaprak diye diisiiniilebilir.
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’ 2013 - KPSS / OABT - TG1 I ING'LIZCE OGRETMENUG' \ 00066001‘

1. Bu testte 50 soru vardir.

|2 Cevaplarinizi, cevap kagidinin Ingilizce Ogretmenligi Testi igin ayrilan kismina igaretleyiniz.

1. Israel's leader has the 7. Blocking the sunlight that Earth
reestablishment of normal diplomatic relations might be another means to reduce the effects of
with Turkey after apologizing for the deaths of climate change, some U.S. scientists
nine Turkish activists in 2009. A) reached / will theorize

A) announced B) rescued C) abated B) has reached / had theorizecb

D) abolished E) liberated C) reaches / theorize
D) will reach/ theorizsd

E) isreaching/ were t iz
2. Galatasaray football club from Turkey was
to the managerial board of the
European Club Association. Q

A)won B)passed C)elected D)scored E) lost

3. Global economic that started in 8 cent studies __ - that more oft
the end of 2007 took a sharp downward turn in hout hyperactivity ____ o
September 2008. ool performance.

po
A) development B) interest C) trial ) have shown / is accompanied \
D) episode E) recession B) showed / had been acco i
.. C) show/was accompanie
D) have shown / was a

E) had shown / gas acc§llipanied

4. The young man took advantag t
woman'’s ignorance andgg much.
A) on B) of C) from
D) up y

5. a proteins and phospholipids 9. me people say that older people are wiser.
of the cell membrane in which , itis likely to meet grandparents
pids make the basic bag. who are not and young people who are
B) put off C) bre reasonable.
D) set off E) make A) In addition B) On the contrary ~ C) While
D) Therefore E) During

was a worldwide as in progress by

d War Il also Qb World
t

;. L o
R (fi5id ended 10. For most of people, it is essential to have their
know / ended style in clothes, they will feel attractive,

uld know / will end new and interesting in others’ views.
wn / e A) however B) but C) even if
D) since E) even though

s 3
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11 - 15. sorularda, cimlede bos birakilan
yerlere uygun disen sozclk ya da ifadeyi

bulunuz.

in a wiiderness survival situation, you will be
chalenged (11) many problems that you
naed to overcome. There are basic needs for
survival in the wilderness. Sometimes, (12)
taced with a survival situation, stress can impact
the mind and affect decision making. Survival
(13) your capacity to withstand stress
and to take (14) actions. To learn how
%o stay alive in the wilderness, itis needed to
develop certain skills. These are some tips that
(15) you survive in the wilderness.

"n.
A) with B) to C) of D) on E) from $

12 °®
A) during B) due to C) n
D) before cau
[ )
o,
1.
A) suffer nd of C) deals with
l in E) depends on

ﬁw B) inconclusive %opriate
- D)significant
S AW - Q

00000001

16 — 17. sorularda uygun sekilde tamamlayan
ifadeyi bulunuz.

16. Typically, a computer consists of at least one
processing element

A) the first processing compulers were developed
between 1940 and 1945

B) thatis used by systems in the newly developed
television in Japan. @

C) when negative numb : required, they are

D)

E)

17. Due to the unequal status of non-native teachers
in the field of English language teaching,

A) scholars have attached importance to the empo-
werment of non-native teachers recently.

B) no research was conducted on these teachers
until recently.

C) there is hardly any study bringing together teac-

her and learner perceptions.

non-native English teachers don't earn as much
- ~% ars. ¥ ;

D)
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18 — 19. sorularda verilen cimlelerin anlamca 20 — 21. sorularda, kargilikli konugmanin bos
en yakin gevirisini bulunuz. birakilan kismini tamamiayabilecek ifadeyi
bulunuz.

18. The skills of the family therapist include the

ability to influence the family system to build up

o2

new patterns. 20. George - Hi Any! How was your va‘ct_ﬂ?_lﬂ
A) Aile terapisti yeni kaliplar olusturmak icin aile Andy h
sistemini etkileme yetenegine sahiptir. ;
. - N . . " George . How come? You were going for 9
B) Aile terapistinin yetenegi yeni kaliplar olustur- quiet holiday at your grandmef s
mak igin aileyi etkilemeyi gerektirir. farm, weren’t you? ’
C) Yeni kaliplar olusturmak igin sistemi yenileme S
becerisi aile terapistleri igin gerekli becerilerden-
dir.
D) Aileyi etkilemek aile terapistinin yeni kaliplar
olusturma yeteneklerinden biridir. the vacation
E) Aile terapistinin becerileri yeni kaliplar olustur- adventure and excitement!

19. Giinimuzde, €
oyunlari ve erke

mak igin aile sistemini etkileme yetenegini igerir.

a manzumeleri,
{iyle sonuglanan yasadigi

hapis t sa e hatirlanir.
A)g@ O e is today remembered for his imp-
ison circumstances, death and epigrams
» 1. Teacher - Well, Mary, | hear you are taking ;

C)

D)

B

day, Oscar Wilde is remembered for hi
epigrams, plays, and the circumstanc
imprisonment which was followed by his'
death.

part in the speaking competition.

Student - Yes and | came to ask you to give
me some clues on public speaking.

Today, everybody reme rs Oscar Wilde for Teacher . ________.Have you prepared your
his epigrams and pla that is speech? :
followed by his i ent. Student . Yes; and now | am learning it by heart.
Nowadays, 5 is remembered due to A) | wish, | could.

Today, Oscar V was remembered for his
epigrams, plays, imprisonment that was followed
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A - | passage that the size

5 '3 24. Itis clear from the
=5 : re cevap-
|2a2y"“225. sorulan verilen pargaya gore cevap R important to compare the body and
- the brain.

B) isafundamental criteria to have an idea about
The human brain has the same general stn:‘cture as heads of the mammals.
the brains of other mammals, but is larger than any h .

’ ; man brain

other in terms of body size. Large animals such as C) isrequired to comp:;: thshe o and
whales and elephants have larger brains in absolute those of other mam .
terms, but when measured using the encephalization D) used tobe anecessary factor to understand the
quotient which compensates for body size, the brain.
human brain is nearly twice as Iarge as the brain of E) could be use d to understand the nature of hu-
the bottlenose dolphin, and three times as large as an intelligence
the brain of a chimpanzee. Much of the expansion i ' ®
comes from the part of the brain called the cerebral
cortex, particularly the frontal lobes, which are linked !
to executive functions like self-control, planning,

reasoning, and abstract thought. The portion of

L)
the cerebral cortex devoted to vision is also greatly \
enlarged in humans.

L)
It lear from the passage that expansion
: : L)
is connected with body structure.
) will continue in terms of execufiVe funSiigns
22. According to the passage, human brain such as self-control, plan ; vand
A) is similar to the brains of other ; abstract thought.
B) tinier than others in terms of b e. ) Waveiom saps & e
Q) s indifferaiit to Whose ofth - D) is associated with e functions.
D) is thought to be lighg ) - E) deceleratesfthe part ofghe brain called the
animals. cerebral

E) has similar si als.

;
L 26. The first words echo naturally occurring sounds such ?
Itis understood form the pass hatTarg as “splash’, "buzz’, or *boom”,
anim
N Which theory of language origin is described in ,

have no brains at all. the given explanation? |
have brains that argl instfficient for themselves. A) The social interaction hypothesis ‘
have been deve s of their brains, B)  The genetic source hypothesis

survived in the past dse to their large brains. €)  The divine source hypothesis

/e brains certainly bigger than the human D) The bow-wow hypothesis
E)  The ta-ta hypothesis
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27. Which branch of linguistics study how language 30. A Excuse me, How much is this t-shirt?
is represented and processed in the brain? B It is 15 dollars. The skirt is 20 dollars, and the
A) Sociolinguistics hat is 12 dollars.

B) Applied Linguistics Which Gricean maxim is violated in the given
C) Neurolinguistics dialogue?
D) Psycholinguistics A)  Quality

[l E) Semantics B) Quantity

C) Manner ()
D) Relation \
E) None .\

28. Which symptom is not observed in Broca's

aphasia?
- Thankstothe  of huma
A}  Inability to speak fiuently ® human beings have the abilit
B) Impairment in the phonological sy&em objects that are not present in t
environment, and they ca
tand

C) Substitutions R
future in time.

D) Impairment in the ability to en

A) reflexivity

language ..
E) Omissions O B) arbitrariness
C) cultur isSin
) - ?&
) nt

C)

h English is co ughtin schools,
! s in Greege. Thus, English

32. Which of the following is not an example of a
minimal pair? g o

A) heat-hit

| SRRt

v R
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33. In English, there are two types of morphemes: free 36.

morphemes and bound morphemes. While free
morphemes are divided into lexical and functional
morphemes, bound morphemes are divided into
derivational and functional morphemes.

Which word does not contain a derivational

morpheme?
A) shocked B) learner C) security
D) exactly E) recover

34. In Old English Literature bards used various unique
figures of speech such as kennings.

Which of the following is not an example of a
kenning?

A) Sky-candle
B) Light-of-battle

C) Railroad )
o
D) Mere
E) Hilt
o
o,

3 h chief surviving epic poems in Engli

literature, composed around 750 A.D. The poe

s on the relationship between the warrior
and his lord. It contains both Pagan and(Christian
influences. The only surviving ma ri poem
fortunately survived a fire at the Biti in
1731.
Which of the followingfis t erary piece 38.
described above?
A) The Battle of Mal

Sir Gawain and the Green Knight
Piers the Plowman
The Canterbury Tales

Seowulf

- B

37.

ut th
he omniscient narrator knows nothing a
at goes on in the minds of all @ tergan
the story.
)

00000001

__means using a less offensive word
or phrase for another word to mean the same
thing such as saying “passed away” instead of
saying “died”.

A) Anaphora
B) Analogy

C) Hyperbole
D) Euphemism

E) Juxtaposition

R\
)

lowing statements is not true
lements of literature? ()

Which

B The limited omniscient narral

mind of only one charac

C) Third-person narrator is

D) Climax is the poin ¢
suspense agd inter

tes the greatest

In the exo8ition suspense is resolved.

Which of the following British authors does not
belong to the Renaissance Period?

A) Edmund Spenser

B)  Sir Philip Sidney

C) William Wordsworth
D) Thomas More

E)  William Shakespeare
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39. There was an Old Man who, when little,
Fell casually into a Kettle;
But, growing too stout,
He could never get out,

So he passed all his life in that Kettle.
Edward Lear

Which literary genre does the piece of writing

above belong to?
A) Folktale B) Myth

D) Limerick

C) Ballad
E) Fable

40. |If the reader knows something which is unjgow
to the characters in the story, then it jg gall
o

A) dramatic irony.

o)

verbal irony. °
L)

O O

)

) internal irony.
) situational irony.
)

m

external iron

41. Which of the following is @
the Grammar-Translati

(.)

har ristic of
od?

get language.

A) Classes are taug

B) Little or no attention i§jgiven to enhancing stu-
dents’ communicative ability.

New vocabulary is taught in the form of isolated
word lists.

There is much use of classical texts in the early

e or no attention is paid to pronunciation.

00000001

42. What is the format of the syllabus in which
learning points are sequenced according to
the linguistic and pedagogical principles and
presented one after another?

A) The cyclical format
B) The linear format
C) The matrix format

D) The modular format
[ )

\!

E) The story-line format
.\

ich of the following is not true ab 1
motivation?

A) The learners perform th Clse they
find them interesting a
B) The behaviour itsélilgs, sel arding.

C) Externally administ ards are expected.

ssful if learners are

E) Iti design classroom tasks conside-

E‘ng intrinsic motivation.

44. What does “language ego” refer to?

A) Learners are driven to act by the anticipation of
some kind of reward.

B) Second language learners take control of the
language forms through automatic processing.

C) Successful language learners are the ones who
try to produce and understand the language
forms that are beyond their capacity.

D) The native language of the learners plays a
crucial role on the acquisition of the target
language.

E) Learning a second language means developing
a second identity at the same time.

Diger sayfaya geiniz.
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are used to measure learners’

45. Which needs stand at the top of Maslow's 48.
hierarchy of needs pyramid? general ability or capacity to learn a foreign
. language, and predict their future success.
A) Self-actualization needs '
A) Diagnostic tests
B) Esteem needs
; B) Aptitude tests
C) Love and belonging needs t
Achievement tests
D) Safety needs © '
ent tests
E) Physiological needs D) Peeem
E) Proficiency tests
L)
® \
46. Which of the following is not true about the \
differences between teaching adults and teaching
chiideant 49. Which.of th jng Variables does not help to
A) Children cannot grasp the meta-language used defin t of form-focused instruction to

to explain the rules in abstract terms easily.

B) Children have shorter attention spans compared
to adults.

Adults pay peripheral attention to language )
forms, but children pay focal attention to form

D
D) Stimulating senses is more important wig )
teaching children. PS E)
E) Adults come to the classroom wid a g
esteem.
)
L)

4 ossible to classify techniques for langua*i 50.
over the

acling as controlled and free techniq accor:
e extent to which the teacher has ¢ontr
earning activity. "
Which of the following techpi a
greater control on the pa teagher? o
A) Story-telling C)
- B) Information excha
' D)
C) Discussion
ding aloud E)

be use

classroom?

- \
Learners' proficiency level
Learners' educational backg@und
Learners' ability for la

LeaWers' age

earners' gender

&

Which of the following is not a feature of the
process approach to writing?

Students have a chance to see and understand
their own composing process.

Itis mostly concerned with the students' final
product.

It enables the students to revise their drafts.

Itinvolves giving feedback to the students dur-
ing the composing process.

It l?elps students to see the different stages of
writing such as prewriting, drafting and rewriting.

TEST BITTI.
CEVAPLARINIZI KONTROL EDINIZ.
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